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BACKGROUND NOTES 


Following an awareness workshop on the scope and 
potenttal of Consumer Educatton, several teachers tn the 
Red Deer Elementary School System expressed tnterest in 
developing a model for Consumer Educatton units. Through 
the jotnt co-operatton of Alberta Education and the Red 
Deer Public School Dtstrtet, work on the CoSt (Consumer 
Studtes) project began tn the summer of 1976. 


In November 1976, the CoSt team was expanded to include 
the staff of Fred Seymour Elementary School tin Calgary. The 
teachers undertook the development of the multidisctplinary 
and tnterdisctplinary untts for each grade level. 


Piloting of the project was begun in February 1977, 


wtth a total of 60 teachers in Red Deer, Edmonton and Calgary. 


The CoSt project ts the result of the work of many 
tndividual teachers who shared in a sometimes arduous task, 
but whose co-operative efforts will be apprectated by many 
students and teachers in the further development of Consumer 
Edueatton programs. 
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PART ONE 
INTRODUCTION 


NN eee 


Why Consumer Education? 


The consumer today must think and act in an increasingly complex market- 
place. With the great proliferation of goods and services, a consumer has 
to make decisions about so many items that he too often lacks the skills 
and the knowledge base to make intelligent decisions. Furthermore, the 


consumer frequently fails to comprehend the total impact of his action. 


It is also becoming increasingly evident that the consumer does not recog- 
nize that his/her choices as a consumer may have a damaging effect upon the 
physical environment, in the form of resource depletion and ONL bhealeile helena 
the social environment, in the form of undesirable human conditions and 
lifestyles; and upon the world community, in the form of maldistribution 


and deprivation. 


The consequences of consumer ignorance are becoming so costly in terms of 
health, safety, income and ultimately in our quality of life, that in re- 
cent years, more and more people are perceiving the need for Consumer 
Education in school. Consumer Education is a "natural" avenue of study as 
all students are consumers who must make important consumption decisions 
every day of their lives. Young people have also been found to have a 


large impact upon the consumption decisions of their family. 


Focusing on the students' roles as consumers provides the natural motiva- 
tion for a program to develop the skills and knowledge so that the students 
may deal with the many problems and issues they must face as consumers out- 
side the classroom. Education has often been criticized for its lack of 

relevance for students. Consumer Education, by its very nature, must deal 


with the immediate and future needs and concerns of individuals. 


By relating to and assessing immediate and long term needs, Consumer Educa- 
tion can do much to improve a student's overall education. Consumer Edu- 
cation can and will enhance basic skills of reading, 'riting, and 'rithmetic. 
As importantly, it will help to develop a sense of awareness and responsi- 


bility required for students to fulfill their roles as consumers. 


SSS SSS SSS SSS SSS 


Purpose Of CoST Project 


The CoSt Project was undertaken by the Red Deer Public Scheol District 
with the assistance of Alberta Education as the result of teacher interest 
following several Consumer Education Workshops. Consumer Education was 
also an expressed concern of the Red Deer Public School Board which recog- 
nized the need for consumer skills to be enhanced in the formal school 


system at an early age. 


The project team hoped that they would be able to assist teachers through- 
out the province with a model that could be used to stimulate future 
curriculum development in the area of Consumer Education. The model 
attempts to show the multidisciplinary and interdisciplinary nature of 
Consumer Education, with suggestions as to which subject areas presently 


operating in the elementary school might best handle specific units. 


As new products and techniques constantly infiltrate the marketplace and 

as information sources in the field of consumerism change and multiply so 
rapidly, it was felt that the unit should attempt to build valuable 
consumer decision-making skills, which would be needed regardless of how 
information changed. These skills inluded awareness, inquiry, valuing, and 


BC nalgopal fejlen! Walia}. 


Specific Student Objectives 


The objectives of the CoSt project are to have the student: 


1. Develop decision-making skills, including awareness, inquiry, valuing 


and action skills, which can be applied in consumption situations. 
2. Gain insights into consumer motivation, including internal and external 


influences. 


3. Manage his/her own resources so that they are allocated as efficiently 


as possible. 


4. Acquire information and judge the reliability of the various sources of 


information available. 


>. Become aware of and be able to use the appropriate avenue for consumer 


complaint and redress. 


6. Increase his/her knowledge of our legal system and the ways to improve 


the laws that affect the individual's rights. 


7. Know consumer rights and be committed to appropriate consumer responsi- 
bilities. 

8. Make an informed response on consumer issues. 

9. Recognize the long term consequences of decisions and how these deci- 


sions affect, not only himself/herself, but also society, the world 


community, and the environment. 
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Preliminary Note To Teachers 


Resources 


The mention of extensive resource materials under each unit topic was deli- 
berately omitted for several reasons. It is hoped that the project will be 
used throughout Alberta regardless of the abundance or shortage of media and 
print materials. As well, the unit topics are designed for the maximum usage 


of local and community, human and non-human resources. 


Lastly, in 1976, an Annotated Bibliography: Consumer Education was produced 


by Alberta Education and Alberta Consumer and Corporate Affairs. One copy 
of this bibliography was placed in every school in the province. The biblio- 


graphy gives a comprehensive listing of media and print materials which are 


available on a preview loan basis to teachers of the province from the Resource 


Centre, Alberta Consumer and Corporate Affairs, 10th floor, Capitol Square, ~ 
10065 Jasper Avenue, Edmonton, Alberta, T5J 3Bl. Annual supplements to the 


bibliography may be also obtained from the Resource Centre. 


Organization 

The CoSt handbook is comprised of six parts, with each part representing a 
grade from 1-6. The unit topics were chosen from five broad content areas, 
including Consumer Rights and Responsibilities, The Consumer and the Economic 
System, Consumer Motivation, The Consumer and The Environment, and Buymanship 
and Money Management. A list of specific topics within these broad content 


areas appears in Appendix A of this handbook. 


It should be noted that each topic is interdisciplinary in that it relates to 
existing school subjects particularly social studies, science, math, language 
arts and others where possible. As well, one unit topic at each grade level 
was developed to reflect the multidisciplinary and interdisciplinary nature 

of Consumer Education. These unit topics not only interrelate with existing 


school subjects, but attempt to show the interrelationship of the five broad 


content areas. 


Time Guidelines 


These guidelines have been left open until completion of the piloting. 


ey 


Glossary of Terms 


An attempt has been made to list major concepts and to define these concepts 
within the CoSt framework. This glossary appears in Appendix B. 
Model 


The attached sheets reflect the model developed by CoSt. The model can be 


utilized for development of additional Consumer Education unit topics. 


Grade 


Major Area of Study Unite opae Teacher Aim 


x 
Consumer Rights and 


Responsibilities 


The Consumer and the 
Economic System 


Consumer Motivation 


The Consumer and the 
Environment 


Buymanship and Money 
Management 


* As Consumer Education is interdisciplinary, any of these unit topics could 
be developed to span the 5 major areas. 
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MAJOR CORRELATION 
TEACHER 
AIM 
STUDENT 


SUGGESTED ACTIVITIES AND RESOURCES 
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Grade 1 


Major Area of Study Unwice Topic Teacher Aim 


Consumer Rights and The Right to To introduce the concept of a "right" 

Responsibilities Choose and the concept of "choice" and to 
have students apply the "right to 
choose" to consumer situations. 


Hazardous pro- To acquaint students with hazardous 
ducts and Symbols] products and symbols. 


The Consumer and the 
Economic System 


Consumer Motivation 


The Consumer and the Recycling To help students become aware that 
Environment used or old items may be reused. 
Buymanship and Money Saving To help students understand the con- 
Management cept of "saving" in relation to income. 
* Combined Study Nutrition and To help students understand the mea- 
Treats ning of nutrition and to become aware 


Omnis tLonalwureat se 


* As Consumer Education is interdisciplinary, any of the unit topics could have 
been developed to span the 5 major areas of study. 
This is an example of such a composite. 
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CONSUMER RIGHTS AND RESPONSIBILITIES 


MAJOR AREAOF STUDY - - - —--- 


UNIT TOPIC - -— - ——- 


THE RIGHT TO CHOOSE 


MAJOR CORRELATION Language Arts, Art, Drama 


TEACHER 


To Introduce the concept of a "right" and the 
concept of "choice" and to have the students 
apply the "right to choose" to consumer situa- 
AIM ELON T 


STUDENT 


To recognize the types of choices he/she makes. 
as a consumer and why he/she possesses this 
right to choose in some situations. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Introduce the concept of choice by discussion of the following types of 
questions: 


i)> Whateis’a “choice? 
ii) What do your parents let you choose? 
iii) How do you choose your friends? 


2. Have children engage in role playing (making choices and realizing con- 
sequences) using examples such as: 


i) choosing a favourite food from a suggested list (pictures) 
ii) choosing a set of dress-up clothes from a sample of 3 or 4 sets. 


1w9) 


a) Have children define "What is a right?" as they see or understand it. 
Examples might include the right to use public facilities: playground, 
sidewalks and others that children can identify. 


b) Expand the concept through use of the following questions: 
i) Do you have "the right to choose" a friend? 
ii) Do you have "the right to choose" as a member of a family? 


iii) Do you have "the right to choose" in stores? 


4, Have children fill in a word and/or pictorial chart showing the different 
ehoices people make in’ Gifferent situations. 


Example: 


Parent Teacher 


Home furniture COMOicmC COO 
ear ‘ev. DroOst am 
house school clothes 





Gn 
Playground equipment what to play 
who to play 
with 


When the chart has been compiled, examine it with the children. The children 
can examine the limitations of their choices depending on the situation. The 
teacher may wish to assist the children with the following questions: 





i) Are the choices you make at school different from the choices your 
teacher makes? Why? 


ii) Are the choices you make at school different from choices made by 
parents? By an older sister? Why? 


iii) When you go shopping with mom/dad are the choices you make diffe- 
rent from their choices? Why? Why do you not make all the choices? 
EVALUATION: 


1. Have each child make a collage showing what he/she has a right to choose as 
a consumer. 


2. "Your mom or dad has given you 25¢. What do you wish to buy?" 


MINIMUM TIME SUGGESTED: 2-4 hours. 


CosT 


MAJOR AREAOF STUDY - - - —--- 









CONSUMER RIGHTS AND RESPONSIBILITIES 


HAZARDOUS PRODUCTS AND SYMBOLS 


UNIT TOPIC --— - —- 


MAJOR CORRELATION Science, Health 


TEACHER To acquaint students with hazardous products and 
symbols. 


AIM 


STUDENT 


To recognize hazardous products. To understand 
the responsible use of these products and symbols. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Bring out examples of household cleaning products and medicines that have 
symbols on them. 


-- Examine the different symbols and what they mean. 
-- Obtain posters from the Federal Department of Consumer and Corporate 
Affairs entitled "Hazardous Products Symbols" and "Don't Touch Me". 


2. Have the children play home detective. 


-- Find out which products in the bathroom, kitchen, garage, are marked 
and which are not marked. 
-- Find out where cleansers and medicines are kept in the home. 


In light of the above, consider the following types of questions: 


i) Should these products be marked? 
ii) Are they kept in a safe place? 
iii) Where could they be kept? 


S02) Organize 4 Visit from a druggist, doctor, fireman. Have these resource 
people discuss hazardous products and their effects. 


4h, Examine types of containers used for cleaning products and medicines -- 
places, plastics Consider the following types of questions: 


i) Are the materials safe? 
ii) What types of lids are used? 
iii) Are they childproof? 


Se est tie efiects of products on plant tissue. Vor example, place’ tur= 
pentine or acid-type products on plant tissue. Test for acid in pro- 


ducts by adding baking soda to products; a bubbling effervescent reaction 
indicates the presence of acid. 


EVALUATION: 


Design posters, mobiles, or other art forms demonstrating hazardous products 
and symbols, and the wise use and care of these products. 


MINIMUM TIME SUGGESTED: 1-2 hours. 


MAJOR AREAOF STUDY -- - —--- 


CosST 







THE CONSUMER AND THE ENVIRONMENT 


UNIT TOPIC - --— - —-- RECYCLING 


MAJOR CORRELATION Art, Language Arts 


AIM 


TEACHER To help students become aware that used or old 
items may be reused. 


STUDENT 
To be able to identify way(s) to reuse an 
already used item. 


SUGGESTED ACTIVITIES AND RESOURCES 


ihe 


a) 


b) 





Display a group of used items (ones children would be familiar with) 
for the class to examine, ¢€.g. bottles; cans, boxes, clothes. cce- 


Work through the following questions aimed at eliciting from chil- 
dred the idea that many old and/or used items may be reused either 
in present or altered forms. 


i) Where would these items usually go now that they have been 
used? Why? 
ii) Should we use them for something else? If so, What? and how? 


Have children develop as many alternative uses as possible for the 
items displayed. It could be helpful to have a list prepared to 
supplement the children's list or to provide ideas. For example, 
cans may become flower pots or pencil holders, boxes may become 
book holders or puppets, bottles may become candle holders, and 
clothes may become dolls' clothes, pot holders, or tops. 


Satie 


ec) let children try to implement their ideas by actually making new items 
from the old. 


d) Have children bring old items from home and spend time making new 
items for themselves, friends or family. 


e.g. old clothes -- could be used for rags, repaired, sold at rum- 
mage sale, redesigned, given to second hand 
store or Salvation Army, etc. 


e) Have children recognize that their activities are important but are 
only an initial step, and that other groups (e.g. manufacturers, 


governments) also share a responsibility for recycling. 


2. Visit a supermarket to examine possible recycling procedures (some stores 
recycle boxes, for example). 


3. Write a group letter of inquiry, and/or invite a guest speaker from the 
local newspaper to explain how newspaper is recycled. 


EVALUATION: 


Have children express in a talk or on tape "why" and "how" they could reuse 
old items they found. 


MINIMUM TIME SUGGESTED: 2-4 hours. 


et 


MAJOR AREAOF STUDY - - - —--- 


CoST 






BUYMANSHIP AND MONEY MANAGEMENT 






UNIT TOPIC - --— - —- SAVING 


MAJOR CORRELATION Math 


AiM 


TEACHER 


To help students understand the concept of 
"saving" in relation to income. 


STUDENT 


To practice using income in class, and to 
understand that income can be used for 
immediate consumption or saved in order to 
consume more in the future. 


SUGGESTED ACTIVITIES AND RESOURCES 


ie 


a) 


Set up a store selling a variety of items with prices ranging from 
1¢ to 10¢. For children of grade 1, it would probably be best to 
keep almost all items in the 1¢ to 5¢ price range, with only a few 
costing more than 5¢. Discuss with the children the types of goods 
they would like to have in the store -- they may include gum, lico- 
rice, candy bars, model airplanes, necklaces, rings, plastic cars, 
bracelets, mirrors, etc. After the goods have been obtained, put 
price tags on each item. Allow the children to help as much as 
possible with setting up and running the store. 


Distribute an income of 10¢ per child in pennies, with each child 
receiving six pennies on Monday and one penny each succeeding day, 
Tuesday through Friday. This money can be obtained from the school 
fund if possible or from the children if necessary. The teacher 
can collect the pennies that are not spent ‘at the end of the acti- 
vity each day and pass them out to the children the next day along 
with the additional penny of income. 


Seer = 


c) Lastly, make a chart to keep a record of what is happening as the 
project progresses. One such as the following allows the children 
to color in the pennies as they receive them and X-them out as they 


are spent. Therefore, those pennies which are colored in but not 
X-ed out have been saved. 


Monday Tuesday Wednesday 
(i. i) 2 SS See eee 


OO 
rae, 


Billy 


Annie 
hacen 





2. During the week, let the children discuss the number of pennies they have 
spent and the kinds of consumer goods they have purchased, as well as the 
pennies they have not spent, that is, the number of pennies they have saved. 
If children have saved some pennies, they should indicate the more expen- 
Sive goods they can purchase or the increased amount of purchases that they 
can undertake during the latter part of the week. Since the period covered 
is a week and since saving makes possible greater consumption in the future, 
all pennies must be spent by the end of the week. If desired, this acti- 
vity can be repeated a second time, allowing comparison of the children's 
spending and saving behavior for the two weeks. 


MINIMUM TIME SUGGESTED: 1 week. 


Before this activity is started, it would be advisable to inform the children's 
parents of what is going to be done and ask for their cooperation. 


(Sample letter to parents on next page). 


= we fs 


Dear Parents: 


As you know, our grade 1 class has been learning about economic ideas that 
matter in our lives. We have talked about income and how we never have 
enough money income to get everything we want. We have to make choices. 


Now we are going to practice using income in class. Each child willbe 
given six pennies (from the school fund) on the first day, then one penny 
each succeeding day, to the total of ten pennies for the week. 


Our "store" will be in our room. Each child has the choice of getting what 
he wants--candy, cookies, a balloon, etc., each day. On Friday, the more 
expensive items will be sold--such as: a whistle, a ring, a "monster," etc. 
If the child has bought candies and cookies at the first of the week, he may 
not have enough money saved to buy these more durable items. Then during 

the second week, the "store" will be open and the income paid to each child's 
account again, so that we may find out whether the children have learned to 
postpone immediate wants to save for future wants. 


Your part in this project will be two-fold. First, I ask that you do not 
lecture your child about how to spend his income at the school "store. 
Second, I ask that you refrain from buying the child items that will be in 
our "store" on Friday. Each child must learn that the cost of what he buys 
at the first of the week includes what he must do without at the end of the 
week if he has not saved some of his income. 


It is our hope that your child will benefit from this experience. Your co- 
operation will, we are sure, make this a more meaningful classroom activity . 


Sincerely yours, 


Your teacher 


Sle — 


CoST 


MAJOR AREAOF STUDY - - - —--- 













[NED STUDY 


NUTRITI 





UNIT TOPIC - -— - — --—- 





MAJOR CORRELATION 


Health, Math, Social Studies, Science, Language Arts 


TEACHER 


To help students understand the meaning of nutrition 
and become aware of nutrition treats. 


AIM 


STUDENT 


To understand the meaning of nutrition and apply 
UNS ein eMOmce: Ciumuteay Sea LlOmbe a DikembOnaeelder wher 
LS Benue tome wbiceau. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Develop in children an awareness of the variety of treats. 


a) Use a bag of treats including nutritional and non-nutritional items 
(e.g. carrots, celery, caramels, etc.). Include some nutritional 
or non-nutritional items wrapped in fancy wraps or prepared attrac-— 
tively. Have each child choose something and then discuss the 
reason for his/her choice. 


cnc i) because of its appearance 
ie previous knowledge of its taste 
iii) someone having told child in the past what is best 
iv) it is something new. 


b) Hide nutrional and non-nutritional treats and have children go on a 
treasure hunt. Hold a discussion as to who has found the most va— 
luable "treasure". 


ec 


2. Pose to the children the question "What does 'good for you' mean?" 


a) Have the children cut out pictures of foods from magazines and 
prepare a class chart classifying foods as very good (nutrional) , 
good, poor (non-nutritional), junk. Discuss. 


b) Discuss what a good diet consists of. Introduce such concepts as: 


i) basic food groups 
ii) variety and a balanced diet. 


ec) Show filmstrips or video tapes on nutritional foods. 


3. Play store - the children may use play money to purchase a recess treat. 
The alternatives should consist of nutritional and non-nutritional treats 
(e.g. carrots, celery, chips, candy). Parents could supply the treats. 


4. a) Help children become aware of what factors should influence their 
decisions to buy treats. For example, should treats be bought 
because: 


i) the T.V. says they are good 
ii) Mom says they are good 
iii) a food guide says they are good. 


b) Develop activities which might lead to an understanding of the 
factors which should influence their decisions. Examples might be: 


i) watch T.V. to see what foods are advertised 


ii) have the children act out commercials for food 
iii) perform puppet plays about people buying treats 
iv) have a dental hygienist or school nurse give a talk 
v) dramatize a debate -- one child could be a carrot and defend 
his/her position as being a treat. 
EVALUATION: 


1. Have children choose again from a bag of treats (nutritional and non- 
nutritional). 


2. Have children go to a store and buy a treat with money earned by a 
school project. 


RESOURCES: 


1. Filmstrips available from - Barbara Morin 
Home Economist 
Lower Mall Room 649A 
Chinook Ridge Centre 
Calgary, Alberta Phone 281-545) 


2. Video Cassette - All About You - What's Your Fuel? - It's What You Eat. 


3. Co-op Food Consultant. 


Sa a 


Local Home Economist 


Calgary Milk Foundation (Silverwood's) 
P.O. Box 6776, Station D 
Calgary, T2P 26 


Milk Foundation of Edmonton 
24 Commonwealth Building 
9912 - 106 Street 

Edmonton, T5K 1C5 


National Dairy Council 
111 North Canal Street 
Chaeazo, liiainois 
U.S.A. 60606 


A Teacher's Guide to: "Learning Nutrition Through Discovery" 

See Classroom Activities by: Barbara Fry 
Josephine Swanson 
Department of Human Nutrition and Food 
N.Y.S. College of Human Ecology 
A Statutory College of the State University 
Cornell University 
A cdakenetaha, Is Wes 
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Grade 2 


Major Area of Study Unie Pepac 


Consumer Rights and 
Responsibilities 


The Consumer and the 


Economic System 


Consumer Motivation 


The Consumer and the 
Environment 


Buymanship and Money 
Management 


*Combined Study 


Using Community 
Services 


Needs and Wants 


Alternative Con- 
sumer Uses and 
Conservation of 
Wood 


Pets 


Teacher Aim 


i. Woantroduce students tomene con= 
cept that they are consumers of 
services. 


eo. TOsaequaintimthe: studenbs wauh 
available community services and 
with procedures for using these 
Services. 


To introduce the concepts of "needs" 
and "wants" and to make students 
aware of the influence of needs and 
wants on consumer choices. 


i) LO Aneroduce Suudenus po bie? many 
ways and forms in which wood is 
used by consumers. 


27 ‘Lomieip tie siudenns Decomne waware 
that wood is a renewable but not 
an unlimited resource. 





3. To have students examine ways by 
WhinechicOnsumersmmeayva hele tome On— 
serve wood. 


To make students aware of the economic 
and environmental factors and the 
responsibilities involved in caring 
INGO Keb. POKSNE 


% . . 
As Consumer Education is interdisciplinary, any of these unit topics could be 


developed to span the 5 major areas of study. 


composite. 


Shoe 


This is an example of such a 










THE CONSUMER AND THE ECONOMIC SYSTEM 


MAJOR AREAOF STUDY - - - —--- 


USING COMMUNITY SERVICES 


UNIT TOPIC - -— - —-— 


MAJOR CORRELATION Language Arts, Social Studies, Art 


TEACHER 





1. To introduce students to the concept that they are 
consumers of services. 
AIM 2. To acquaint the students with the various types of 


services available in the community. 


STUDENT 1. To recognize the way(s) in which he/she consumes 
various community services. 





2. To identify several community services. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. a) Introduce the concept of a "service" through a look at a local play-— 
ground. Questions to pose: 


i) Do you enjoy playing in the playground? 
ii) How do you think it got there? 
iii) Why would someone put it there? 
iv) Why doesn't each family have its own playground? Would it be 
too expensive? Other reasons? 


b) Discuss with the children the concept that the playground is a ser- 
vice. (i.e. something provided for the general PUDILIeG COmlSeeummG 
might be mentioned that services such as playgrounds are generally 
provided by a government). 


2. Introduce the concept of the student as a consumer of services. (Assump- 


tion made that child understands that he is a consumer). Relate the 
child's experiences as a consumer of goods to his consumption of services. 


~ 10 


The 


» \ 
ay 


1) 


i 3:) 


following questions could be asked: 


What happens when you consume goods? (food, clothing, etc.), (use 
and enjoyment). Do a picture comparison (before/after) -- e.g., 
a plate of food and an empty plate. 


What are you doing as you play in a playground? (Using and enjoy- 
ing a service). Role play activities and make a mural of playground 
equipment in use. Do a picture comparison similar to (i)-- e.g. 
compare a new road and a worn, old road. 


Ask the children whether they consume a service or services. What 
other services than that of a public playground might they consume? 
(examples might include school, the use of the public sidewalk, 
hospitals, éte.). 


Expand the children's knowledge of the variety of services existing in 
their community. 


a) 


b) 


Can you think of any other services that we use (consume), e.g. swim- 
ming pool, post office, fireman, policeman, library, museum, doctors, 
etc.). The children may need a little prompting at first. 


Arrange for representatives of various services to visit the school. 
ViGecaticanicc LOE tle lOubiclpSeuOnCecualn serv Loess Neadgquarvers, iG. a. 
firehall, library. Encourage students to find out what services are 
offered and how they can make the best use of them. 


Have the children draw up a community map showing various services -- 
existing ones and possible future ones. The following questions could 
ae ne Dems keds: 


i) 
44) 
531.) 
iv) 
v) 


Which services do you use? Why? 

Which services would you like to use more often? 

Which services does your community need? Why? 

Are services used properly? 

Should you be denied the use of a service if you misuse it? 


EVALUATION: 


re. 


As a follow up students could make posters for the school showing a ser- 
vice that is offered in the community and how to make use of it. 


The 


students could conduct surveys throughout the school to find out the 


extent of other children's knowledge of community services and decide on 
a way to improve this knowledge. 


Sa ae 


COST 


MAJOR AREAOF STUDY - - - —--- 






CONSUMER MOTIVATION 









NEEDS AND WANTS 


UNIT TORIC oo es 


MAJOR CORRELATION Language Arts, Social Studies 


TEACHER 


To introduce the concepts of "needs" and "wants" and 
to make students aware of the influence of needs and 
wants on consumer choices. 


AIM 


STUDENT 


To identify which purchases he/she or his/her family 
makes are needs and which are wants. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Show the children pictures (or transparencies) of various items of food, 
clothing and types of shelter. Identify the group of pictures as "the 
things we need" (they are necessary for our survival). Have children 
group them and lable the three groups as food, clothing, shelter. 


ine) 


Explain to children that we don't only buy these three kinds of things. 
Ask them what other things they like to buy and their parents like to 
buy. Record their responses either on board, overhead projector or 
chart, etc. Identify the responses as "wants". 


3. a) Develop a chart using cutouts from magazines to identify needs and 
wants. As well, ask the following types of questions to help child- 
ren recognize the difference between the terms "needs" and "wants" 
and to form a simple definition for each term. 


) Are your needs and your wants the same? Why? 

) Are your parents' needs and wants the same? Why? 

) Are your needs and your parents' needs the same? Why? 
) Are your wants and your parents' wants the same? Why? 


a 


b) Have each child write a story answering one of the following questions: 


i) What would happen if you didn't have the items that you listed as 
wants? 

ii) What would happen if you didn't have items listed under clothing, 
She Enea eben. 


To reinforce the concepts of "needs" and "wants" make up a set of 
flash cards with the names of various items children are familiar with 
(both necessities and luxuries, such as milk, bread, kitten, balloon, 
etc.). Hold up the cards one at a time and ask children "Is this a 
need or a want?" 


EVALUATION: 


Give children a sheet with two columns--one headed "Things I want" and the 
other "Things I Need". Have them fill in items in each column. 


RESOURCES : 


Transparencies, pictures, flash cards, watch "Calling Captain Consumer!" 
(ACCESS T.V.) 


ia ates 


COST 


MAJOR AREAOF STUDY - - - —--- 






THE CONSUMER AND THE ENVIRONMENT 







ALTERNATIVE CONSUMER USES AND 
CONSERVATION OF WOOD 






UNIT TOPIC - -— - — -- 


MAJOR CORRELATION Science, Social Studies 


TEACHER 1. To introduce students to the many ways and forms 
in which wood 1s used by consumers: 


AIM 2. To help the students become aware that wood is a 
renewable but not an unlimited resource. 


3. To have students examine ways in which consumers 
may help to conserve wood. 


STUDENT 


To become familiar with some of the ways wood is con- 
sumed and to learn some methods of conserving wood 
supplies. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Ask children to find all the things in the classroom made of wood. Make 
By dkalfshere 


2. Make a display of different things made of wood that students have brought 
from home. 


3. Make a chart showing how many wooden items of one particular kind are used 
in different circumstances. For example: 


Pencils Used in a Year 


I use Ouce Class uses Our School Uses All sehools am 
Red Deer use 


10 300 4,200 100,000 


Bie Ae 


Discuss the origin of wood. Bring in a cross-section of a tree. Discuss 
how the rings show the tree's age. Mark off the tree's size one year ago, 
when the children were born, when their parents were born, etc. 


>. Arrange for a visit to a local tree farm or nursery. Have the manager 
explain the growth stages of trees and how long it takes trees to mature. 

6. Arrange for a visit to a local industry which makes use of large quanti- 
ties of wood (e.g. mobile home manufacturing plant, pulp mill). Discuss 
the following questions: 

i) What did this industry use wood for? 
ii) How much wood did they use? 
iii) How much wood was left over? What was done Wericla ters ilatshey vexeroulliel 
have been done with it? 

{. Conduct a school-wide survey of "wastage" of wood products. Collect all 
under-utilized products thrown away in one day (partly-used paper, pen- 
cils, etc.). Make a display of them. Discuss alternative uses for these. 

8. Arrange to plant some trees in a Pack Or Schoo lys round = 

9. Conduct a school-wide used paper drive. 

EVALUATION: 

1. Have students make a poster depicting conservation of wood. 

2. Have students keep a daily log (for one week or so) telling how they used 


Or couserved wood products. 


MINIMUM TIME SUGGESTED: 7-10 hours. 





=o) |S 


CoST 


MAJOR AREAOF STUDY - - - ---- COMBINED STUDY 


UNIT TOPIC - -— - — -—— 







SHOULD YOU HAVE A PET 


MAJOR CORRELATION Language Arts, Science, Social Studies, Math, Art 


AIM 


TEACHER 


To make students aware of the economic and environmen- 
tal factors and the responsibilities involved in caring 
Sone (3) JOLSTS c 


STUDENT To become aware of the factors and responsibilities 
entailed in keeping a pet. ‘To be able to choose a4 
pet wisely, based on-these factors and responsibilities. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. 4a) 


Discuss with the children what pets they may have, and the care invol- 
ved in their maintenance. While the discussion is in session, make a 


well organized chart showing the information the children offer. For 
example: 


Pye 


Care of Pets 


PET OWNER CARE 








CATS Suzie, Bob Food, litter basket 





Food, leash, walks, 














Oe eee, akoke kennel, bathing 
HAMSTERS Lynn Food, cage 

FISH Joe, Billy, Sammy Food, Water, Filter 
GERBILS Donna Food, Water 

OTHER Mary (Boa) 





b) Examine how much it would cost to buy a pet and to care for it. Esti- 
mate the cost of food, medical care (shots) and other care for one 
year. The following questions could be posed: 


i) Which are the least expensive pets to own? 
ii) Which pets require the most care and training? 
iii) Which pets are the most fun? 


ec) Have children bring their pets to school (weather permitting). 


d) Use the library catalogue (with the librarian's help) to discover and 
read books about pets. Make a "library" of animal books in class. 
Read at least one story about pets to the class. 


2. a) Invite guest speakers to the class to talk about pets. It would be 
best if the class prepared some questions in advance. Thus, if a pet 
shop owner came to speak, the following questions might be prepared: 


i) How much do pets cost? 
ii) Where do pets come from? 
iii) How often are the different pets fed? 
iv) How much does special equipment such as cages, aquariums, leashes 


and kennels cost? 


As well, if an S.P.C.A. worker or a dog pound worker came to speak, 
these questions might be prepared: 


OG ca 


i) Where do you get your animals from? 
ii) What kinds of problematic animals do you know about? 
iii) How may one be kind to animals? 
iv) How may one avoid problems with his/her pets? 
) 


4 
Vv What happens to unwanted pets? 


b) Make a trip to a pet shop. This can usually be arranged quite easily. 
It might be a good idea to split the class into a few manageable groups 
and take each separately. Have the class prepare a chart such as the 
following: 
MASTER 


PET SHOP: What I found out there: 


1. List all the pets you see and their cost: 


11h Tous eee 
2. §$ 8 $ 14. $ 
3. $ 9. $ 15. $ 
Loe LO aoe 16... $ 
Pees: pe aly pee 
6. $ 15 ee 18. $ 
Which animals have to be kept apart? and 
Why. 
Which animals live tegether well? and 
Why. 


Which animal is hard to look after? 


Why? 





Which animal is easy to look after? 


Why? 





Was anyone buying a pet? 





Why? 


ST 


Did the animals look well cared for? 


Why do you think so? 


—___—___.?.?.  _— eee 


Were any animals unhappy? 





Why do you think so? 


rn 


ee 


e) WHY DO WE WANT A PET? Discuss and record on a chart, stating reasons 
for wanting a pet. Leave a space for the children to make a value 
judgement on the questions at a later date. 


WHY DO YOU WANT A PET 










IS IT A GOOD REASON? WHY? 





REASONS 










' IT got $10.00 for my birthday 


fea 
Reman | 
femme 
a 
a 
Eee 
oe 
a 
cane Se 
of 
one ee 











Student reasons 





=e iG. = 


3. a) Pose to the class the question "What factors (cost, care, medical 
expense) should be considered in deciding whether to purchase a 
pet? 


b) Draw pictures and label each factor which is considered. 


c) Have the children consider alternatives to buying a pet -- i.e. 
hobbies, sports, etc. 


RESOURCES : 


There exist a great number of books of the "how to raise a pet" type which 
may be obtained through libraries and bookstores. 


EVALUATION: 

1. Through a consensus of the students, choose a pet for the class. In 
reaching a consensus, each student could draw a picture of the pet 
he/she thinks is most suitable for the classroom, and could present a 


justification of the choice. 


2. Have the children choose from amongst several pets the one they would 
most like to buy, giving reasons for their choice. 


MINIMUM TIME SUGGESTED: 4-5 hours. 


eet ae 





Grade 3 


Major Area of Study Unie ic ware 


Consumer Rights and 
Responsibilities 


The Consumer and the 
Economic System 


Consumer Motivation 


The Consumer and the 
Environment 


Buymanship and Money 
Management 


Combined Study 


The Right to be 
Heard 


Prices 


Advertising (T.y. 


Consumption of 
Energy - Electri- 
Gale ay 


Man's Dependence 
on his Environ- 
ment 


Choosing and 
Buying Clothing 


Ue aay abo be 


Teacher Aim 


To develop in students an understand- 
ing of the "right to be heard" and to 
develop skills in recognizing and dea- 
ling with a consumer problem. 


- 


To develop in students an awareness of 
the possible causes for variation in 
prices on the same items in different 
types of stores. 





To develop in students an awareness of 
UAC DUC DOSe Otel eV eeconmene sl a lic. 


To helo students realize what: 

1. They are consumers of electricity 

2. Different appliances use diffe- 
rent amounts of electricity. 

SB lhey Gan alter paeciics persondaiause 
Gul Eile wsewe mAs 





To develop in students an understand- 
ing of their dependence on the envi- 
ronment. 





Oo introduce the students to some of 
he factors that influence their 
purchasing choices. 


Io develop in students an awareness 
bf the avatlability and wise utili- 
Zation of water and electricity in 

ome and school. 


* As Consumer Education is interdisciplinary, any of these unit ToOpies) could 


be developed to span the 5 major areas. 


posite. 


nae tt a 


This is an example of such a com- 










CONSUMER RIGHTS AND RESPONSIBILITIES 


MAJOR AREAOF STUDY - - - —--- 


THE RIGHT TO BE HEARD 


UNIT [ORC 


MAJOR CORRELATION Language Arts, Social Studies 


TEACHER To develop in students an understanding of the "right 
to be heard" and to develop skills in recognizing and 
dealing with a consumer problem. 


AIM 


STUDENT To develop an understanding of what the right to be 
heard involves and the most likely ways to make this 
right effective. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. a) Present a situation (hypothetical or real) where a child has bought 
a good ~- say a model car or doll. When the child plays with the 
item, he discovers that it is defective. Have the class identify 
what the problem is. Questions posed: "What is wrong with the item?'; 
"Can you be more specific?" (Possible responses: "It doesn't work". 
"The tire won't turn". ) 


b) Discuss whether or not something should be done about the problem. 
Questions posed: "Is something seriously wrong?"; "Should the child 
who bought this toy have expected this problem?"; "If not, does 
he/she have the right to complain about it?"; "Is it worth the chila™ 


time to complain"; "Why or why not?" 


c) Have the students who think the child should complain about the toy 
suggest the ways he/she could do so. Make a list of them. Examples 
might include: throwing it away and complaining to a friend, writing 
a letter, taking it back to the salesman and explaining the problem, 
CGC. 


oe ONS oe 


d) Have students role-play the child and the various ways they think 
he/she should complain. Have others role-play a sales clerk and/or 
sales manager who respond in different ways according to the ways 
the child has complained. For example, if the child is angry and 
impolite, the sales clerk may likewise become angry and tell the 
ehiidmro sLeaven une Store. 


2. Following this role-playing activity, allow the students to decide upon 
the most effective ways they may exercise their right to be heard about 
a consumer problem. It is important for students to understand that the 
manner in which they complain will differ according to the particular 
situation. They should also understand that there are certain basic 
steps required in communicating their grievances in an effective way. 
These might include: 


Being polite and courteous. 

Stating the nature of the problem in a clear precise manner. 

Asking for a direct response to the specific problem stated (not 
accepting evasive responses). 

iv) Not giving up until the right to be heard has been given fair treat- 
Men. 


ak 
44 


pi Seah 


SS 


Students may wish to add to this list. 


3. Discuss whether or not consumers with problems should be concerned not 
only with their own personal satisfaction but with the satisfaction or 
dissatisfaction of other consumers as well. For example, if a child 
returns a defective toy should he ask whether or not the store will con- 
tinue to sell defective toys to others. Should he let other children 
know about the toy? How could he do this? 


MINIMUM TIME SUGGESTED: 1~2 hours. 


wee 


MAJOR AREAOF STUDY - - - —--- 


CosT 







THE CONSUMER AND THE ECONOMIC SYSTEM 


UNIT TOPIC - -— - —-— PRICES 


MAJOR CORRELATION Language Arts, Arithmetic 


AIM 


TEACHER 


To develop in students an awareness of the possible 
causes for variation in the prices of the same items 
in different types of stores. 


STUDENT To recognize the possible causes of price differences 
for the same item in different types of stores. 


SUGGESTED ACTIVITIES AND RESOURCES 


dhe 


Prepare a shopping list with the class. The list chosen here is for food. 
Other items, depending on class interest could be chosen. 


a) 


Divide the class into groups and have each group visit a different 
store to collect prices on the items in the shopping list. See Master 
Shopping List attached. Points to note: 


Mention that this is an example. 


i) It is important that all students collect prices on the same 
brands and sizes of the items. 





ii) Try to ensure that a range of items are selected, i.e. some 
a) 


fresh foods as well as canned foods, etc. 


iii) Do all the checking of prices on the same day. 


As a follow up the prices could be checked a week later. 
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2. a) Make a chart to show the comparisons. 


PRODUCT TYPE OF STORE 


CORNER SUPERMARKET 1 


Milk mish : noe. se: 
Coffee $2.19 : $1.89 $1.88 
Ice Cream $1.05 ; .99 $1.00 





b) When the chart is completed, examine it with the children. The 
children can examine how the prices of the items vary from store 
to store. Questions which may help the children include: 


i) Which store had the highest prices on the majority of items? 
Why do: yousthink!’ this is so? 


ii) Why might people be willing to pay more for products at a 
corner store? (e.g. closeness of alternative stores, avai- 
tapi lity of transportation). 


iii) Why might the supermarket be able to charge lower prices 
than the corner store? 


iv) Which items vary the most in price? Why? 


c) Have children write to the store managers to help find out why the 
prices vary. 


d) Discussion: Where would you shop? Why? 

3. As an alternative activity, the children could be given a set amount 
of money to purchase the same articles in different stores. They could 
then compare the amount of money left over from each store. 

RESOURCES: 

-- Master Shopping List 

-- Data collection sheets 

-- Transportation for field trips 


EVALUATION: 


Given a short story depicting a person discovering different prices for the 
same item, have children suggest possible causes. 


MINIMUM TIME SUGGESTED: 2-5 hours. 


ee) ee 


MASTER SHOPPING LIST 


Dairy Products 


milk 
eggs 
small 
x-large 
cheese 
spread 
bubver 
(on ={e) 
ice cream 


Vegetables 


green beans 
tomatoes 
carrots 
lettuce 


Starches 


potatoes 

rice 

noodles 

rolls (dinner) 
hamburger buns 
bread 


Meat 


bacon 
brand X 
brand Y 
sandwich meat 
bologna 
ham 
hamburger 
chicken 
pork chops 
club steak 
T—bone 
beef tenderloin 
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25 ice 


-40/doz 
.50/doz 
.60 


.80/1b 

- 30/1 

.60/half 
gal 


.30/can 
-10 each 
.20/pkg 
.30/head 


.60/5 
.30/box 
.20/bag 
.30/pkg 
25/8 
.30/loaf 


-70/1b 
.50/1b 


.60/1b 
.80/1b 
.60/1b 
-30/1b 
-90/1b 
1.00/1b 
1, eCLLe 
2 dO pO 





Beverages 


Orange juice 
fresh 
frozen 

coke 

Kool-Aid 

lemonade 


Baby Food 


cereal 

lie babe 
vegetable 
meat 


Miscellaneous 


cereal 

cold .35/box 

hot .25/box 
peanut butter -20/small jar 
jelly .30/jar 
soup 

brand p .15/ean 

brand q .20/can 
crackers (saltines) -30/box 
graham crackers -40/box 
cookies 

brand s -40/pkg 

brand t .60/pkg 
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CoST 


MAJOR AREAOF STUDY - - - —--- 






CONSUMER MOTIVATION 









ADVERTISING (T.V.) 


UNIT TOPIC - -— - — -- 


MAJOR CORRELATION Language Arts, Art 


TEACHER 


To develop in students an awareness of the purpose of 
ee View COMMer Cala ilicts 


AIM 


STUDENT 


To recognize the influence that appealing T.V. com- 
mercials can have on his/her wants. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Introduce the topic by letting children talk about their faveriseurw: 
commercials and T.V. programs. Questions to pose: 


i) Which do you prefer? Programs of the commercials? Why? 
ii) Is there a difference between the two? If so, what is the dif- 
ference? (Commercials urge you to buy something). 


2. Have children listen to tape recordings of several popular T.V. commer- 
cials and have them determine precisely what each commercial is selling. 


3. Refer children back to their favorite commercial and have them discuss 
why the commercial is appealing. List on the board responses to such 
questions as: 


i) Is it the color, story, characters, ebev 


ii) Which do you like to watch? 
iii) Which do you use as a break? 
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4h, Have the children think of things they have wanted or asked their parents 
to buy for them recently (while shopping on the weekend, at Christmas 
time, if relevant). Perhaps they could draw a picture of one or two 
items. When completed pose the following questions: 


i) Why did you ask for a particular item? 
ii) Where did you first see the item? (Was it in an ad, in a news- 
paper, on T.V., radio, etc.) 
bia.) Did the item do what the ad said it would do? 
iv) Are you happy with your choice? 


5. Have the children form small groups to make up commercials about chosen 
products. Then carry out classroom presentations. 


6. Prepare a chart of advertised products, classifying the products accor- 
ding to whether they should or should not continue to be advertised 
(products could include toys, sweets, cigarettes, ete. 

EVALUATION: 

1. Have children think of sources other than advertising from which they 
could get information about items they wished to buy. They could look 


ingliprasies, talketo experts, etc. 


2. Have the children do a bulletin board display of sources of information 
which they can use as consumers. 


MINIMUM TIME SUGGESTED: 2-3 hours. 


— 










THE CONSUMER AND THE ENVIRONMENT 


MAJOR AREAOF STUDY - - - —--- 


CONSUMPTION OF ENERGY -- ELECTRICITY 


UNIT TOPIE=+ === 


MAJOR CORRELATION Science, Math 


TEACHER To help students realize that: 


1. They are consumers of electricity. 

2. Different appliances use different amounts of 
electricity. 

3. They can alter their personal use of electricity. 


AIM 


STUDENT To find out how much electricity he/she uses in the 
home and to discover ways he/she could better use it. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Bring into class small household appliances, e.t. electric tooth brush, 
light. bulbs, hair dryer. 


The chart outlined on the next page may be used as a guideline. Such 
questions as the following might be asked: 


i) Which appliances use the most energy? 


ii) If we could only use 6000 kwh per year, which appliances would 
you choose to use? Which appliances would you decide not to use? 
Make a list of those you would use and the total annual kwh they 
would use. 


PO 
se) 


Have each child make a list of picture catalogue of the electrical 
appliances used in his/her home. 


b) Have each child make a chart of the appliances which he/she and 


his/her family uses i) weekly, and it) annually. Estimate the 
cost in terms of energy consumed on an annual basis. 
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HOUSEHOLD APPLIANCES 


Estimated average annual consumption and 
operating cost--based on an average 
of 2.35¢/Kilowatt hour (KWh). 





Estimated Estimated 





A : annual annual 
ppliance : 
consumption energy 
(kWh ) cost 
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CANGHEINER, CHAREIEs clad Bice Ganwhoe ORE CRE cD occ IC Dai ClO oat Cieweinas 900 PAN ALS) 
CeIhaS MHRA) 2445.44 sere Oar cia eee 100 PE So 
UIST Ota Zs ea 400 9.40 
Dishwasher (not including hot. water).......eceeees 300 Te05 
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HIM eatrtena am le Cutrninlt Queene r apete eects siete teste cle: sett ese ts ss aes 80.6 50 Bae 
RILAC HEL SIAEEIO » 46 ad G6 6 hiGtn Boe cat ced pacicmcecnd gio chrae al 
ea ey he ache ula sara. s 2s alee wis shee Sew ele be se 15200 28.20 
ee eae VER UCT oe. os ss eae cess ec sase ese scee es 4,000 94.00 
sicis, (pene b OES e 6 CA Slee Sie ee at a ine a aoe ae ae eae ee eo 59 
i ay ep nis, + sys oe Ok ete e no sip 8S Hie 70 1.65 
ee isis ken cece es scares vee eens 180 h 23 
UES) SELES aaa yg 30 ay ah 
Me eR eieteiait ee cw eles we 6 aig as ce cs 800 18.80 
ee es ees oe led dso ne Wee 6 0 genes ae 15 «35 
(Petes LSS VERS “ae chp ee RE ee rc 200 4.70 
en ee eve alec Gini nw oa wld as we we eee ee ae 120 2202 
OOS are), FRCR de eae ee er ar ree nears 50 Lee 
eee eee ate he ns ee wpe a wis Soe eo Ses See ee ee ee 15 =) 
LAr seis q GRELNIET Tg God te ati ee CE koe ee Oo see 100 2.35 
ee ey tars cee case ee ens fe 8 52 10 ern 
memrimerstorel © cubic Tet)... cca. s ee essen enesces 850 19.98 
Refrigerator (frost-free - 12 cubic feet)......... 1,200 28.20 
Pe eer e ei DI Cl LCEE jasc wie ees ous bees eee ele ee ee 1,200 28.20 
Preegen.| frost-free: — 1) cubic feet).....ssesecees 1,600 37.60 
ee ei ees pk st poe eee eda eee eee eee ae 10 se 
Pejevyicion bleck & white —“tube). is... 56.200. 5s- 400 9.40 
Television (black & white - solid state).......... 350 ogc. 
Pelevicionmicelour — solid state): wu... 2. cece ee aves 450 10.58 
ee. aie ae cine lacy He ee ee eee ee eee hO 9h 
eran Sets sige ois a o's Ris ew sine oes we es ho Oh 
Washing machine (not including hot water.......... 50 1.18 
Washing machine - automatic (not including hot 
Og hes eae ae ae ee ee 90 etic 
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ec) Have children carry out a home study: 


i) to discover the number of times electrical energy is wasted, 
for example, by keeping track of the number of times a dkageiane 
or television is left on in an empty room. 


ij) to, interview parents as to the necessity of using certain 
electrical appliances. 


RESOURCES : 


The "Glut" Magazine (How a Family Like Yours Could Turn Into 
Thoughtless Consumers). Available copies can be obtained by 
writing: 


Communications Branch 
Alberta Environment 
9820 - 106 Street 
Edmonton, Alberta 
T5K 236 


MINIMUM TIME SUGGESTED: 10 Hours 


Sih 
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MAJOR AREAOF STUDY - - - —--- 








MAN'S DEPENDENC] 








RONMENT 
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MAJOR CORRELATION Language Arts, Science, Social Studies 


TEACHER 


To develop in students an understanding of their 
dependence on the environment. 


AIM 


STUDENT To recognize that we must consume natural resources 
from our environment in order to survive. 


SUGGESTED ACTIVITIES AND RESOURCES 


1, Read a story (with pictures) or show'a short film strip depicting the life 
of Eskimos. (Discuss with children how the Eskimos depend on their envi- 
ronment. Questions that could be posed include: 





a In what ways do the Eskimos consume resources in their environment? 
(mostly natural ¥esources) e.g. for food, clothing, shelter. 





sia Do Eskimos have a choice as to how much or how little of these re- 
sources they consume? 





Be a Do you think they are careful in their consumption of these resources? 
Why? Why not? 





2. Inquire as to how we in Alberta depend on the environment: 





Have the children make a list of the way they and their family consume natu- 
ral resources. You could have pictures on hand to reinforce the list obtained. 


Pose the following questions: 


| 
= 
Re) 
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Do we use our environment for more than just basic necessities 
such as food, clothing, shelter, etc.? (e.g. for leisure, amuse- 
ments). 


ii) Are we wise and careful in our consumption behavior? Should we 
be? (To illustrate our consumption behavior, compare it with past 
societies. For example, Indians lived essentially in harmony with 
their natural environment; white pioneers settled the west without 
the machines we possess today). 

iii) What happens if our resources run out? How would we be affected? 

3. Prepare a chart comparing the natural and the man-made environment (e.g. 
caves and houses, forests and cities). 

RESOURCES : 

1. Department of Agriculture, Office of the Environment 

2. Indian and Northern Affairs 

3. An oil or mining company (may explain the process of restoring land) 

4. Municipal government or town council member. 

EVALUATION: 

1. Have children make a mural comparing the Eskimos' dependence on natural 
resources with that of present-day Albertans. 

2. Have children depict what would happen if a particular resource is either 


exhausted or misused (pollution). 


MINIMUM TIME SUGGESTED: 7-8 hours. 


Se pS ae 


MAJOR AREAOF STUDY - - - —--- 


UNIT TOPIC - -— ——- 


Cost 










BUYMANSHIP AND MONEY MANAGEMENT 





CHOOSING AND BUY! 








[NG CLOTHING 


MAJOR CORRELATION Math, Social Studies, Health 


AIM 


TEACHER 


To introduce the students to some of the factors 
that influence their purchasing choices. 


STUDENT To recognize factors that influence his/her pur- 


chasing choices. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. 2) 
b) 
c) 
i a) 
b) 


Ask the 
clothes 
feel at 


Get the 


students if they are perfectly satisfied and comfortable in) cGHe 
they are wearing right now. Ask them what would make them 
ease. 


class to share their feelings about "sloppiness" versus 


"neatness"” in dress. 


Ask the 


students if they think they are getting the most igongy “wlalewbeg 


money in buying clothing. 


Ask students what item of clothing (if any) they would like to re- 
ceive for a present. Why did they choose what they did? 


Did any 


of the following factors affect their choice: 


— money - color 
- personal preference —- peer influence 


an nee 


- parental guidance - advertising 
- place of purchase 


ec) Diseuss the above. 


EVALUATION: 


Have students make a list of tips to help choose clothing wisely. Discuss 
the tips and ask if these tips could be used in purchasing other items be- 
sides clothing. 


MINIMUM TIME SUGGESTED: 5 hours 


Bn 


CosT 


MAJOR AREAOF STUDY - - - ---- COMBINED STUDY 


UNIT TOPIC - -— - — -— UTILITY BILL 


MAJOR CORRELATION Social Studies, Science, Mathematics 


TEACHER 


To develop in students an awareness of the availability 
and wise utilization of water and electricity in home 


AIM and school. 


STUDENT 


To become aware of the nature and availability of water 
and SlLecturicity . 


To be aware of cost factors. 


To use these resources wisely. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. a) Enlarge a utility bill, including amounts for water and electricity, and 
post on bulletin board to capture children's interest. 


b) Show films, such as: "Communities Keep Clean", #MP01216 - Calgary Board 
of Education. 


"Why is it: - On - Off", #MP03131 (electricity in 
everyday use in a child's day) - Calgary Board of 
Education. 
ec) Write and gather information through the mail from large centres about 
filtration, electrical sources, reservoirs or dams, and/or sewage dis- 





posal. 
d) Make a model filtration plant on a sand table. 
e) Introduce the unit "Energy at Work" in | Year three. 
f) Invite guest speakers from electrical or water sources. 





a) Prepare and complete worksheets on meter-reading: as a group, in pairs, 
and/or as individuals. See attached worksheets. 


b) Pose to the class the following questions: 


i) Why do we pay? 
ii) For what do we pay? 
iii) What does each category on the bill mean: 
-- water 
-- sewage 
-- electricity 


c) Introduce students to the process of water purification. Examine an 
aquarium filtration system and discuss findings. How does it work? 
Relate this to a city's water purification system. 


dad) If water meters are available, read and calculate on a daily or weekly 
basis the amount of water used. (A worksheet could be prepared with 
contrived figures). 


e) Present and discuss statistics from local sources regarding consump- 
tion of water and electricity by the city per day, per hour, and/or 
according to whatever time period used in the statistics. 


f) Calculate the amount of water used in a four hour period at home from 
4:00 p.m. to 8:00 p.m. Consider the following: 


i) Amount used to flush toilet. Keep track of how many times 
toilet was flushed. 
ii) Amount used in bath or shower. 
iii) Amount used to brush teeth. 


iv) Amount used to wash dishes (via hand or dishwasher). Compile 
individual results on a class chart and thoroughly discuss 
why one family would use more or less water. 


g) How is water consumption related to sewage? Does one influence the 
other? 


h) Collect data on electricity consumption from home based on how many 
light bulbs were used, their size, and the length of time the lights 
were on. 


i) Make a chart of the information the children brought back on electri- 
city consumption. 


j) With help of teacher calculate from the results of the chart the 
amount of electricity used during a certain time period, or the 


amount the school would use for a one day period. 


Pose the question: Do you think your family should pay a flat rate or 
pay according to the reading on a water meter? 


ye se 


Draw readings of: 


a) 5623 
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Read Your Own Meter: 


This is a picture of what Mr. Jones' meter looked like one month. 





The reading is 5457 


The next month's reading looked like this: 





The reading is 5716. The use from one month to the next was 259. 5716 -— 5437 = 259 


1. If a meter previously read 2738 and the present reading is 3055, what was 
the use? Show work. 


ine) 


If a meter reads 4789 and the use was 243, what was the previous reading? 
Show work. 


Ose 


Pose the question: What are you going to do about conservation of water 
and electricity in the home and in the school? 


a) 


b) 


Have each child make a suggestion sheet for his/her family on how 
water and electricity might be conserved. 


Make suggestions for water and electricity conservation in the school 
and post them for the benefit of both individuals and the total school 
population. 


Plan a field trip to a water treatment plant. Suggestions for places 
hey Walisig shaedkbielor 


fjewciiy. 6 filtration plant 

ii) city's electricity source 
iii) reservoir, dam or water tower 
iv) sewage disposal 


Note: Teachers in the Calgary area may arrange for tours through the 
Water Treatment Plant at Glenmore Dam. The people at the plant 
do not recommend tours for children below Grade 3. Tours, 
which last from 30-45 minutes, may be arranged by contacting 
Mr. Peebles at 243-7133. 


For the field trip, a teacher could prepare a questionnaire for the 
children to complete, possibly including the following: 


i) Where does the water come from? 


ii) What happens to the water at the plant? 
iii) Draw a picture of what you saw inside the water treatment plant. 
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Grade 


Major Area of Study Unies Lopue 


Consumer Rights and 
Responsibilities 


The Consumer and the 
Economic System 


Consumer Motivation 


The Consumer and the 
Environment 


Buymanship and Money 
Management 


* Combined Study 


Responsible Use 
and Care of 
Bicycles 


Supply and Demand 


DEStrIpULLon Om 
goods and Ser- 
vices 


Economic Growth 
and the Environ- 
ment 


Wise Purchase 
of Family Food 


Transportation 


Teacher Aim 


To develop in students an awareness 
of the responsibility of maintaining 
a bicycle in a safe condition, and 
an understanding of the rules and 
regulations that govern the use of 
bicycles. 


To demonstrate to students the rela- 
tionship between supply, demand and 
prices. 


To assist students in examining dif- 
ferent kinds of stores and their 
funetions. 


To indicate to students how economic 
growth may affect the environment. 


To develop in students an understan- 
ding of the importance of nutritional 
food in the family budget. 


To develop in students an awareness 
of the potential hazard of continued 
automobile use, and to indicate pos-— 
sible alternatives. 


* As Consumer Education is interdisciplinary, any of these unit topics 
could be developed to span the 5 major areas of study. 
This is an example of such a composite. 
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CONSUMER RIGHTS AND RESPONSIBILITIES 


MAJOR AREAOF STUDY - - - —--- 






RESPONSIBLE USE AND CARE OF BICYCLES 


UNIT TOPIC - -— - —-- 
MAJOR CORRELATION © ieaith, Social Studies 


TEACHER To develop in students an awareness of the responsibi- 
lity of maintaining a bicycle in a safe condition, and 
an understanding of the rules and regulations that go- 

AIM vern the use of bicycles. 


STUDENT To develop an appreciation for the care and proper use 
of bicycles. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Introduce the topic by asking the following questions: 


i) How many of you own bicycles? 

ii) How many of you ride a bicyele to school? 

iii) Does your bicycle work well? 

iv) What are some of the things you must remember about the care and use 
of your bicycle as you ride to and from school? 


Set up an obstacle course on the playground to test the condition of the 
bicycles and the ability of the students to ride their bicycles. Keep a 
record Of there successeratve. 


PO 


Note: The Alberta Safety Council has published a do-it-yourself bicycle 
traffic instruction kit which outlines various exercises and obs-— 
tacle course layouts. The kit is available from Alberta Safety 
Council, 10526 Jasper Avenue, Edmonton, T5J 127. 
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3. Use the obstacle course results to make students aware that the condition 
of their bicycle will affect its use. Following discussion, divide the 
students into groups to make inquiries into the care and the operation of 
bicycles. 


h, After the various committees have given their reports to the class, comp- 
lete the following chart. Discuss the results with the students. 


Course results Responsibility Course results Responsibility 

Problems due to LOW cOmcorrect, Problems due to How to improve 

poor bicycles & maintain poor poor riding riding skills & 
bieyveles knowledge of 


safety rules 


RESOURCES : 

er) Sete MSE y 

2. wochool Safety Control 

3. Parents 

4. Physical education teacher 

. Consumer reports 

6. Pamphlets dealing with care and operation of bicycles 

7. City by-laws re: traffic rules and regulations 

8. Films 

9. Alberta Safety Council, 10526 Jasper Avenue, Edmonton, T5J 127 


EVALUATION: 
1. Run the obstacle course at a later date to ascertain any improvement. 


2. Have the students tabulate the results as before for the purpose of 
comparison and correction. 


3. Prepare a bulletin board display on bicycle care and use. 
h, Have the students role-play to demonstrate the proper use of bicycles. 


MINIMUM TIME SUGGESTED: hours. 
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MAJOR AREAOF STUDY - - - —--- 


CoSt | 


ECONOMIC SYSTEM 







UNIT SORIC SUPPLY AND DEMAND 


MAJOR CORRELATION Math, Social Studies 


AIM 


TEACHER To demonstrate to students the relationship between 
supply, demand, and prices. 


STUDENT The student will be able to identify the ways in which 
supply and demand interact to affect prices. 


7% 





SUGGESTED ACTIVITIES AND RESOURCES 


i. 


a) Relate the following story to the class: 


A brother and sister go to their father asking for ticket money for a circus. 

The father tells them he is temporarily unemployed. He is a furniture design 

engineer and the furniture supply is greater than the demand for it. The Com- 
pany has been losing money, so he has been laid off until demand increases and 
stocks are lowered. He can't give them money. 


The children decide to start a lemonade stand to earn money, but it is a brisk 
fall day, so the product doesn't sell. Jimmy remembers his father's talk about 
Supply and demand. He runs home to get thermoses filled with hot chocolate. 
Whereas they couldn't sell the lemonade even at reduced prices, they found that 
they could charge a higher price for hot chocolate as demand was greater than 
the amount they could supply. They got enough money for their tickets only to 
find the tickets were sold out. However, a lucky ending (a customer returning 
tickets) enables the family to go out together to an evening performance at “¢@ 
Cimcimes 


eee 


b) Question the children as to why the lemonade didn't sell. (When demand 
declines, supply may increase and price may decrease). Ask if when 
they went shopping the store had ever been "out" of something they wan- 
ted. Have they ever become tired of a toy? If others also did, would 
the store continue to sell the toy? Might the manager lower the price? 


2. a) As a homework assignment have the children visit a supermarket or de- 
partment store and note the items on sale. On the chalkboard record 
these items. Discuss why they were on sale - (seasonal, end of peak 
season, below standards, damaged, stale, overripe, or an attempt to 
attract buyers to the store). 


b) Assign each student an item to see if prices vary Tor a 30 day period. 
Graph the results. 


3. If possible, take students to a rummage sale, a used merchandise store or 
an auction sale. Discuss why some people sold the items while others 
bought them. 


4. Plan a white elephant sale to raise money for a school project in order to 
give students actual experience in supply, demand, and price relationships 
(include toys, comics, books, clothing, etc.). Discuss results of the 
Sauber. 


EVALUATION: 


1. a) Prepare a bulletin board display to illustrate supply, demand, and 
Dracecreleationships. 
b) Develop a table that would reflect the following: 
i) few items + many customers = higher price 
ii) many items + few customers = lower price 
2. Have each child write a brief paragraph to support these topics: 


i) DEMAND AFFECTS PRICES 
ii) SURPLUS ENCOURAGES SALES 
iii) SHORTAGES AFFECT PRICES 


3. Inquire of the class what other factors might affect prices. Examples 
might include: 


i) the existence of a monopoly (control of a particular product or 
service by one seller), or oligopoly (a few sellers) -- give examples 
ii) changing trends 


iii) lack of knowledge of available alternatives 
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MAJOR AREAOF STUDY - - - —--- 


UNIT TOPIC - -— - —— 


CoSt | 






ECONOMIC SYSTEM 









DISTRIBUTION OF GOODS AND SERVICES 


MAJOR CORRELATION Social Studies, Language Arts, Art 


AIM 


TEACHER To assist students in examining different kinds of 
stores and their functions. 


STUDENT 


To realize that there are different kinds of stores 
and that these stores specialize in different items. - < 


SUGGESTED ACTIVITIES AND RESOURCES 


ie 


Examine different kinds of stores and the functions they serve. The 
teacher could have students list different kinds of stores and classify 
them according to the kinds of goods and services each provides. It may 
be necessary to use a catalogue or the telephone directory yellow pages 
to suggest the range of goods or services available. 


Compare the products found in a speciality store, such as a clothing store, 
with those found in a general store, such as a corner store, department 
store, drug mart, or farmers' market. The following questions could be posed; 


i) Which store offers the greatest variety of kinds or brands of certain 
products? 


ii) Do any of the stores offer particular services - such as greater per- 
sonal attention on the part of sales clerks, or free delivery of items 
purchased? 


Make a study of a service outlet such as a gas station. Ask the following é 
questions: 


= Sep 


i) 
ii) 
iii) 


iv) 


Where is the 
What are the 
What are the 
How does the 


The study could be 
garage and perhaps 


EVALUATION: 


gas obtained from? 

various activities carried out in a gas station? 
benefits to the customer? 

garage management disburse its income? 


carried out by making a field trip to the local 
interviewing the manager. 


Prepare a bulletin board display (or a mural) showing a model of the 
business section of the community. Be sure to include department stores, 
specialty stores and service outlets. 


MINIMUM TIME SUGGESTED: 


5 hours. 
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THE CONSUMER AND THE ENVIRONMENT 


MAJOR AREAOF STUDY - - - -—--- 


ECONOMIC GROWTH AND THE ENVIRONMENT 






UNIT ORIG === 


MAJOR CORRELATION Social Studies, Science, Art 


TEACHER To indicate to students how economic growth may 
affect the environment. 


AIM 


STUDENT To understand that economic growth may have negative 
as well as positive aspects. 


SUGGESTED ACTIVITIES AND RESOURCES 


i. If possible, arrancena.d tela trip to see a gully created by erosion; a 
forest area which was cut down, leading to erosion; or a river polluted 
by industrial waste. If a trip is not possible, bring in pictures of 
these wastes. Perhaps a representative of the Department of the Envi- 
ronment or a local farmer could discuss aspects of erosion, interdepen- 
dence of life systems, etc. 


Students could be asked: 


i) Why do you suppose people used the land in a manner which results 
in erosion? (perhaps to increase economic output, also lack of 
knowledge that land might be used up). 


ii) What are some of the environmental problems caused by economic 
growth? (congestion, noise, air and water pollution). 


iii) What will be the effect on our environment if rapid economic growth 


continues? 
iv) Can you think of ways to protect the environment -- at school? 
-- at home? -- in the community? 
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b) 


ey) 


Set up a classroom scenario to illustrate the effect of economic growth 
upon the environment. To do so, move the students' desks out of the 
classroom and allow the center area to represent a particular geogra- 
phical area -- say, Red Deer, in the late 1800's. A long strip of 
white paper could be rolled across the middle of the room to represent 
a river. Have the children make props, out of paper, to represent a 
Torested area and wild animals. 


Select a few children to represent early pioneers who have decided to 
settle the area. They may bring their desks with them (to represent 
their homes) and in the process may knock down several trees. 


Have other children enter the area and set up stores, schools, farms, 
etc. As the community develops, reveal the effect it might have on 
the natural environment (e.g. land may be used up, the forest dest- 
royed, animals chased away). 


Reveal further effects which might occur as the community becomes a 
city -- for example, factories might be created which pollute the 
river, and original, old buildings (which people are living in) may 
have to be moved to make way for a highway or freeway. 


Discuss with the class the nature of the economic activity involved 
in the development of a city, including both good and bad aspects, 
particularly in relation to the environment. 


Compare the development of two imaginary towns -- Wasteville and Wise- 
ville -- and discuss how people (both as:individuals and as a group) 
would spend their money in each town. 


Have the children draw murals of these imaginary towns. For instance, 
Wasteville might be depicted as a place where every driveway has two 
cars, large neon signs flash, houses are equipped with dishwashers, 
and factories pollute the environment. Wiseville might be depicted 
as a place with abundant parks, bicycle trails, smaller homes, etc. 


Ensure that the murals show some indication as to the effect of the 
town upon air, land and water. 


4. Ask each child to design a lapel button to wear on his/her coat, contai- 
ning some message about the need to protect and care for the environment. 


FURTHER ACTIVITIES AND RESOURCES 


Have the class read The Lorax by Dr. Seuss, Random House, N.Y. 


MINIMUM TIME SUGGESTED: 6 hours. 
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MAJOR AREAOF STUDY - - - —--- 






BUYMANSHIP AND MONEY MANAGEMENT 









WISE PURCHASE OF FAMILY FOOD 


UNIT TOPIC - -— — —- 


MAJOR CORRELATION Health, Science, Mathematics, Social Studies, Art 


TEACHER 


To develop in students an understanding of the impor- 
tance of nutritional food in the family budget. 


AIM 


STUDENT To understand the relationship between good nutritio- 
nal food and the family's food budget. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. a) Have students list all the foods they have eaten for a 2 - 3 day period. 
Ask them which items can be classified as nutritious, which as non- 
MUG yalOuS « 


b) Examine and discuss with the class "Your Food Guide". The pamphlet is 
available from Health and Welfare Canada. Partial copy is attached. 


c) Have students prepare a menu for a 2 - 3 day period that would correlate 
with) good nutritional rules. 


d) Request that each student write a paragraph comparing what he/she had 
eaten with the ideal menu and discuss the menus of several children who 
are willing to volunteer their comparisons. 


2. Have students suggest a list of convenience goods, snack foods, hamburger 


stand items, etc. As related to nutritional standards, discuss which are 
most nutritious and least nutritious. 


=wOoOe8= 


Keep this Food Guide to use in planning your grocery shopping and daily menus. 


CANADAS FOOD GUIDE 


These foods are good to eat - Eat them every day for health - Have three meals each day. 











Milk Children (up to about 








11 years) ........... 2 1/2 cups (20 fl.oz)} Whole, 2%, skim, or powdered milk; 
Adoleseenth.waen.. «caer cups (32 fl.oz)| cheese; ice cream; or soups made with 
POOL CG: sae ave des set) meine UES fel Som le minkeary supply necessary calcium, 
Expectant and riboflavin and protein 

nursing mothers ...¢.-4 cups (32 fl.oz) 

; A : R: é Selections could be fresh or canned fruits 
Fruit Two servings of fruit or juice, inclu- ; : ; 
(grapefruit, peaches), dried fruits 


ding a satisfactory source of vitamin C(as- 
corbic acid) such as oranges, tomatoes, and 
vitaminized apple juice. 


(prunes, raisins), or fruit juices (tomato 
orange). Most fruits are sources of vita- 
inisksol Ose aiabreveionatia ON Senatck Slastetgl. 












Vegetables One serving of potatoes. Two ser- 
vings of other vegetables, preferably yellow 
or green and often raw. 


Raw, cooked, frozen or canned vegetables 
such as cabbage, broccoli, carrots, peas, 
turnips and potatoes provide vitamin C, 
vitamin A and iron. 








Bread and cereals Bread (with butter or for- Whole grain breads and cereals and enriched 
tified margarine). One serving of whole products (breads, cereals, macaroni, spag— 
grain cereal. hetti) supply thiamin, riboflavin, niacin 

and iron. 














Meat and fish One serving of meat, fish or 
poultry. Eat liver occasionally. Eggs, 
cheese, dried beans or peas may be used in 
place of meat. In addition, eggs and cheese 
at least three times a week. 


Foods such as hamburger, fish chowder, 
baked beans, cheese omelets, and peanut 

butter also contain valuable protein, iron, 
B vitamins and vitamin A. 








Vitamin D 400 International [Chatiisks Siena Suldl 
growing persons and expectant and nursing 
mothers. 


Sources of vitamin D include vitamin D 
fortified milk and margarine, cod liver oil 
or a vitamin D. supplement. 





a) Obtain a T.V. dinner, thaw it and examine it in class. Weigh the 
following: 


i) Meat scraped clean of gravy, coating, bones or dressing 
ii) Vegetables drained of juice. 


b) Evaluate T.V. dinner for size of serving, cost of ingredients, and 
nutritional value, and then compare it with a home cooked meal of 
the same type. 


a) Have the class prepare a suggested monthly budget for food, clothing, 
shelter and recreation for an average-sized family. Divide the amount 
allotted to food by 4 to represent one week's groceries. The class 
may then prepare a shopping list of foods needed for a week. 


b) Plan a class visit to a food store (with the manager's permission). 
To purchase the items on the class grocery list, students may wish to 
draw on money obtained from a class fund-raising drive, such as a car 
wash. Parents who may wish to volunteer to come along to the food 
store to keep order and offer advice should be invited. The students 
may divide themselves into small groups to select grocery items for 
their portion of the shopping list. The students should be instructed 
as to the proper use of carts, how to weigh food products, etc. The 
groups may use calculators to compare and total food costs. They 
should attempt to stay within their budget by choosing store brands 
and by favoring nutritional value over sweets, attractive packaging, 
etc. The students may then arrange with parents or teacher to use the 
groceries chosen. 


c) Returning to the classroom, assign individual or group projects such 
as the following: 


Compare the cost of vegetables from the fresh vegetables counter with 
those that are canned and those that are frozen. Decide which is the 
best buy. Consider which is the most nutritious purchase. 


Consider the extent to which food advertising leads to overspending of 

the budget. To illustrate this take a magazine like the Ladies’ Home 
Journal. Tear out every sheet that has food advertised. Add to this pages 
that have recipes or articles about food. Count the few pages that are 
left and subtract them from the total number of pages in the magazine. Ask 
students how many of these ads encourage purchases that are nutritious. 


a) Compare the consumption of food by middle-class Canadian families with 
the consumption by families in have-not areas. To gain information on 
food consumption in have-not areas of the world, send for Dr. Lotta 
Hitschmanova's materials from the Unitarian Service Committee of Cana- 
da, 56 Sparks Street, Ottawa K1P 5Bl. Other information may be ob- 
tained from Junior Red Cross materials and from libraries. 


ee 


b) After reading several articles, discuss the food purchasing practices 
of many North Americans against the background of the world situation 
(i.e. the fact that a significant number of people suffer from malnu- 
trition). The following questions may be posed: 


i) Is it fair and proper that we spend much of our food budget on 
snack foods which lack nutritional value when others suffer 
from malnutrition? 


ii) Are we North Americans well fed or are we poorly fed amidst 


plenty? 

(. Compare the modern process of distributing foods through retail stores 
with the way food was procured in pioneer times (say, the latter half of 
the 1800's in Alberta). The following questions could be posed: 

i) What are the advantages of our present system? (answers might inc- 
lude our ability to purchase a variety of goods which are imported, 
e.g. oranges from california; convenience; etc.). 

ii) Do the advantages discussed in (i), above, outweigh the disadvan- 
tages? (for example, disadvantages might include the proliferation 
of pre-packaged foods containing chemical additives, which may be 
harmful; inability to obtain fresh foods; etc.). 

iii) How much time and effort was needed to prepare foods in pioneer 
times, in comparison with present times? 

RESOURCES: 


The film "food" from the series "The Nature of Things". 


EVALUATION: 


ihe 


Prepare bulletin board displays based on activity #4 to illustrate the 
cost of one week's groceries: 


i) where nutrition was the reason for purchases 
ii) where convenience was the reason for purchases. 


Following activity #6, write a paragraph comparing the food that a stu- 
dent consumes each day with the food of a child in a "have-not" area of 
the world. 


List the snack foods you presently eat. For which of these could you 
substitute nutritious snack foods? What would you substitute? 


MINIMUM TIME SUGGESTED: 10 hours. 


ose 


MAJOR AREAOF STUDY - - - —--- 


CoST 







COMBINED STUDY 


UNIT TOPIC - --— - —- TRANSPORTATION 


MAJOR CORRELATION Language Arts, Social Studies, Math, Science 


AIM 


TEACHER To develop in students an awareness of the potential 
hazard of continued automobile use and to indicate 
possible alternatives. 


STUDENT 


1. To become aware of the damaging effects which 
continued use of automobiles will have on cities. 


2. To become aware of alternatives to private vehicle 
Transportabpvom. 


SUGGESTED ACTIVITIES AND RESOURCES 


a i 


a) 


Carry out a survey by having each child answer the following questions: 


i) How many vehicles do you have in your family? 
ii) How do your parents get to work? 
iii) How do you get to school? 


Compile the survey results on a large class chart, using graphs as 
well, if feasible. 


Discuss the responsible use of various means of transportation, parti- 
cularly what is involved in the responsible use of an automobile. For 
instance, look at ways to conserve fuel. First, by ensuring that the 
engine is running properly, tires are properly inflated, etc. Also, 
look at ways of eliminating costly and unnecessary trips in the car 
(for instance, a family could make a list of all errands requiring the 
use of a car for a given week and find that many of the errands might 
be carried out by making one trip with the car rather than several). 


aCe 
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b) 


List alternative ways of getting to and from work or school, taking 
account of any benefits these means may have over the use of automo- 
biles. The following is a chart which could be completed. 


n sy ) oO 
o) O > oO 
Ss p o »p ‘d c p> 
Oo = — o oO n CO) ots) 
“ OQ oe 3 @ q 4 ‘ 
n »p dH OO fy Fy oO a n 
ayetss 4% Ped oO Q, 0) n 
n 4 45 n n oO) nA = oO 
34 q ae oO f= co) ot oO 
® O O Ge n e q O o 
Siar CS Oy =) a a oO = 
Bike 
Motor Bike 
Snowshoes/Skis 
Bus 
Automobile 
Walking 


Discuss any conclusions which could be drawn from the chart ioc 

bikes are relatively inexpensive, provide for health exercise, use 
no fuel but cannot be used in cold weather and are sometimes more 

time consuming than cars or buses). 


Discuss how the use of automobiles creates pollution, particularly 
in an urban environment. Perhaps an environmental expert -- such as 
someone from the Department of the Environment -- could be invited to 
speak on the topic in class or could send materials by mail. 


Keep a record of the pollution index of your area or city. Graph the 
resulcs.. 


Enact the following scenario: 


NEWSCAST: (read by a roving reporter wearing a gas mask and riding 
a tricycle) 


"We interrupt this program to bring you the following news bulletin. 
Due to an expected fuel shortage combined with an extremely high pol- 
lution level, the Prime Minister (before he passed out) proclaimed a 
ban on the use of private automobiles and recreation vehicles for a 
period of one year." 


Have each child write a seven day diary telling how this ban would 
change his/her family's life style (note: public transportation will 
still be allowed). In particular, the students should consider how 
each of the following will be affected: 


~ 65. — 


) shopping 

) dad going to work 

iii) getting to hockey games 
) bridge party or bingo across town 
) vacation 
) a formal social event 


Make mathematical calculations of the annual cost of running a family 
automobile. The following is a list of some hypothetical calculations. 


COSTS: 
(per year) 
BRSIC™ CDSs sh «ciel Gs $1,100 (to calculate: total cost - trade in value. 
number of years 

$7,000 - $3,500_ $1,100/year ) 

ia sibkaehaen 5.4 Gala ct oc S50) 

LC CHSC cteacccnereRererensietens 25 

Gals rare eke stn erevecenersrenety 750 (to calculate: total miles_ 12,000 a 

miles/gallon 12 mi./gallon 

$750) 

Repaivss ined. wet ae 60 

Parking, 

miscellaneous..... Hes: 
TOTAL COST Arf lee. pee $2,360 


Compare the total cost per year of operating an automobile with the total 
cost of using alternative forms of transportation. The following types 
of questions might be asked: 


i) What is the cost of the total number of bus rides which might be 
made by a family in a year? (consider individual fares as well as 
bus passes). 


ii) What is the cost for taxi rides which might be required to be paid 
during the course of a year? 


Aue 








Grade 5 


Major Area of Study UnaGe Tome Teacher Aim 


Consumer Rights and Agencies Protec- To acquaint students with the various 
Responsibilities ting the Consumer | governmental agencies that offer pro- 
tection to the consumer. 


The Consumer and the 
Economic System 


Consumer Motivation Fashion & Fad To develop in students an understan- 
ding that manufacturers can create 
and capitalize on fashion and fad 
trends in society. 


The Consumer and the Environmental To enable students to understand 
Environment Impact on Consu- | that their "environment" consists 
mer Behavior of the natural and the man-made en- 


vironment and that both affect their 
consumption behavior. 


Buymanship and Money 
Management 


* Combined Study sing Leisure To encourage students to make res- 
Time Wisely ponsible use of leisure time, with 
regard to time, money and relative 

worth of recreational activities. 


* As Consumer Education is interdisciplinary, any of these unit topics could be 
developed to span the 5 major areas. This is an example of such a composite. 


See 


COST 


MAJOR AREAOF STUDY - - - —--- 






CONSUMER RIGHTS AND RESPONSIBILITIES 









UNIT TOPIC --— = —— 


AGENCIES PROTECTING THE CONSUMER 


MAJOR CORRELATION Social Studies, Language Arts 


TEACHER 


To acquaint students with the various governmental 
agencies that offer protection to the consumer. 


AIM 


STUDENT To become aware of available government services 
for the consumer and to acquire knowledge of how 
to best use them. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Have students do research on consumer problem areas from the newspaper , 
personal experiences and through the library. 


ine) 


Have students list areas in which protection is needed. (Advertising, 
packaging, labelling, credit, and others). 


Have students fill in the following chart on agencies and their laws. 
They may use the telephone book for addresses. With regards to "areas 
of protection", they may write for information or invite a resource 
speaker from one of the following agencies: 


Uo 


Lee 


AGENCY 


ADDRESS 


AREAS OF PROTECTION 





Federal Department of 
Consumer and Corpo- 
rate Affairs, 


Landlord Tenant Ad- 


visory Board, 


Alberta Consumer & 
Corporate Affairs 


Oliver Building 

10225 - 100 Avenue 
Edmonton, Alberta. 

or 

Barnett Building 

1008 - 7th Avenue S.W., 
Caigary, Alberta. 


10237 - 98 Street, 
Edmonton, Alberta 

or 

2e9 - Tth Avenue,s.E. 
Calgary, Alberta 

or 

910 - hth Avenue S. 
Lethbridge, Alberta 
or 

6th Ave & 2 Street S.E. 
Medicine Hat, Alberta 


890 Pacific 66 Building 
T000—"6th Ave, S.-W. 
Calgary, Ailberta 

TeP OT86 

or 

f(t Lin Hulk @ Ox 

Capitol Square Building 
10065 - Jasper Avenue 
Edmonton, Alberta 

T5J 3B1 

or 

end Floor 

Offereings Building, 
9912A Franklin Avenue 
Ft. McMurray, Alberta 
Ore ks 

or 

#501 Professional Bldg., 
Tho = lth Avenue, S., 
Lethbridge, Alberta 
T1J ON8 

Ors 


Powell Financial Building 


10015 - 98 Avenue, 
Peace River, Alberta 
TOH 2X0 

or 

5009 Ross Street 

Red Deer, Alberta 
TUN 5Y5 
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Complaints and inquiries 
about misleading advertising, 
weights and measures, packa- 
ging and labelling, product 
safety. 


Complaints and inquiries 
about all aspects of rental 
accommodations. 


Complaints and inquiries 

about credit, purchase of 
goods, warranties, door to 
door sales, misleading ad- 
vertising, deceptive or mis- 
leading representations rela- 
ting to goods and services, 
business licences, real estate 
and insurance, landlord tenant 
problems, credit collection 
and family finance counselling. 


AGENCY ADDRESS AREAS OF PROTECTION 
SUE EUEER EERE EEER REE ee 


Health Protection Dept. of National Health Complaints and inquiries 
Branch and Welfare, about, sanitation, cosmetics, 
30 - 9912 - 106 St., drugs, medical devices. 
Edmonton, Alberta. 
or 


218 Customs Building, 
134 — 11 Avenue, S.E2, 
Calgary, Alberta. 


Alberta Housing 901 Centre Street,N., Complaints and inquiries 

Corporation Calgary, Alberta. about the availability of 
or reasonable cost housing for 
LOO 5 OF = MIae2 Weiter. low and middle income fami- 
Edmonton, Alberta. lies, senior citizens and 
or students. 


10020 - 102 Avenue, 
Grande Prairie, Alberta 


Alberta Department 10040 - 104 St. Complaints and inquiries 

of the Environment Edmonton, Alberta about pollution control, 
TSI. OZ6 water resources, drainage, 
or and land use. 


1400 Rocky Mountain Plaza 
615. — 2. Streets. Bes 
Calgary, Alberta. 


4. There are agencies other than government that students may wish to add. Some 
of these are listed below. Have students identify others. 


AGENCY ADDRESS AREAS OF PROTECTION 

a rt a 

The Canadian Life 4 King Street, W. Complaints and inquiries 

Insurance Asso- Toronto, Ontario. about life insurance. 

Ciejualonr M5W 1H1 

Insurance Bureau 10080 Jasper Ave, Complaints and inquiries 

of Canada Edmonton, Alberta about auto, home, fire and 
T5J 1V9 personal property insurance. 

Canadian Manufac-— 67 Yonge Street, Provides the address of the 

turers' association Toronto, Ontario manufacturer with whom you 
M5E 1J9 have a complaint. 


You may also find this infor- 
mation in the "Canadian 
Trade Index" published by 

The Canadian Manufacturer's 
Association. This volume is 
available in most public 


libraries. 
Canadian Textiles 1002 Commerce House Complaints and Inquiries 
Institute 1080 Beaver Hall Hill about fabrics. 


Montreal, Quebec. 


Bier 


AGENCY 


Canadian Direct Mail 
Association 


Credit Bureau 


Better Business Bu- 
reau 


Chamber of Commerce 


hocal Board of Trade 


Advertising Standards 
Coune rd: 


Consumers Associa- 
icuOnmOnmC anlage: 


Human Rights Commis-— 
sion 


EVALUATION: 


ADDRESS 


130 Merton Street, 
LOvOMeE On Obata ce 
M4S 1A4 


200i( — LO Ave, S.W., 
Calgary, Alberta. 

or 

201-10201-104 Street, 
Edmonton, Alberta. 

or 

10009 - 101 Avenue, 
Grande Prairie, Alberta. 
or 

Ol Gabe AV, Bos 
Lethbridge, Alberta. 
or 

4823 - 49 Street, 

Red Deer, Alberta. 

or 

Sagi co Sy foumielstenee, teyod haan 
Medicine Hat, Alberta. 


Check your local telephone 
directory for the agency 
in your area. 


Polis iene IMOOL 
Winnipeg, Manitoba. 


1230), Bion Sula 
Edmonton, Alberta. 

or 

P Ose BOxaiiee 

Station E 

Calgary, Alberta. 

or 

Check your Local Tele- 
phone Directory for 
Branch in your Area. 


Government of Alberta 
Fol — 21 00580 — 11 St. 5 
Edmonton, Alberta. 

O% 

#320 - 620-Tth Ave,S.W., 
Calgary, Alberta. 


AREAS OF PROTECTION 


Contact and request that your 
name be taken off their mail- 
Pie aoe VOU Wish, bo stop 
delivery of direct mail ad- 
vertisements to your home. 


Complaints and inquiries 
about personal credit ratings. 


Complaints and inquiries about 
business, fraud, non-performance 
of service, deceptive practices. 


Complaints and inguiries about 
advertising. 


Cannot arbitrate complaints 
but give information and keep 
statistics on complaint areas 
so they can lobby the govern- 
ment for correction of chronic 
problems. 


Complaints and inquiries about 
discrimination with regard to 
accommodation, services or fa- 
cilities because of race, reli- 
EVrous belvet,secolour, ancesury 
OGmOLACom Ole Orel CnmOin Sex. 


1. Have students construct letters of inquiry or complaint to an agency. 


2. Have students write a case study of a consumer problem or bring 


examples of problems for newspapers. 


resolve the problems. 


MINIMUM TIME SUGGESTED: 


7 hours. 
=a 


Have them suggest ways to 






CONSUMER MOTIVATION 






MAJOR AREAOF STUDY - - - —--- 


UNIT TOPIC - --— - —- FASHION AND FAD 


MAJOR CORRELATION Health, Personal Development 


TEACHER 


To develop in students an understanding that manu- 
facturers create and capitalize on fashion and fad 
AIM trends in society. 


STUDENT 


To learn that fad and fashion trends influence their 
purchasing decisions. 


SUGGESTED ACTIVITIES AND RESOURCES 


The first four activities are designed to amass data from which conclusions may 
be drawn. 


1. Show the class films and pictures from the school library to illustrate 
clothing fashion and fad trends during the past 40 years. The class can 
be introduced to fashions and fads through a collage of magazine pictures 
or a tape of radio and T.V. commercials. Students may then be asked to 
draw a hypothesis as to whether or not they believe fashions and fads inf- 
luence! their consumer dicisioens. 


2. a) Divide the class into workable groups to study the trends for three 
generations, namely: grandparents, parents and the children's own 
generation, in each of the following categories: 


i) clothing and accessories 


ii) speech patterns 
iii) bodily actions (dancing, gesturing, etc.) 
iv) popular music 

v) popular recreations. 


Be ee es 


A femily tree could then be created Which would compare the similari- 
ties and differences between the generations. Old photographs or 
cut-outs from back numbers of old magazines such as Heritage Magazine 
or Life, along with cut-outs from contemporary magazines could be used. 


b) Obtain old 78 R.P.M. records from libraries or grandparents and have 
the groups listen for different items such as: language phrases or 
idioms, topics and themes of the songs, and the style or rhythm of the 
music. Consider why these songs might have been popular then and yet 
not suit today's youth. 


3. As a homework assignment ask the students to examine old catalogues or 
print material at local museums or the archives of the library for style 
trends as illustrated in the advertising. 


4. Have the students clip ads from magazines and bring them to class. Ask 
each student to write three reasons, beside each mounted ad, as to why 
he/she chose that particular ad. As an aid to the performance of this 
task, a discussion might be held as to the advertiser's attention-getting 
devices. Draw out suggestions such as: the product appeals to youth, fear 
of inferiority or rejection by peers, masculinity, femininity, success with 
the opposite sex, copying successful people or idols, playing on reader's 
vanity. 


5. Have a committee write to the Canadian Advertising Advisory Board, 159 Bay 
St., Toronto, Ontario, for free materials on what constitutes misleading 
advertising. 


6. a) Examine current clothing styles. Question students as to the changes 
which have occurred in clothing styles in the past two years (e.g. 
jeans have cuffs one year, none the next). What sorts of new styles 
do they think might be in fashion next year? (let their imaginations 
run wild). Have students discuss "why" clothing styles change so 
quickly. Do students think that one of the reasons is that the makers 
of clothes wish to make more money by urging people to continually buy 
the latest "groovy", "hip" and "right-on" clothes? 


b) Examine the pop-rock music scene. Have students make a list of their 
favorite musical groups and songs. Do the students expect that some 
of their favorite songs on the current hit parade will be soon replaced 
by new "hit" songs and will seldom be heard again? Most students are 
probably familiar with record albums such as "Twenty Smash Hits" or 
"Blockbusters" which are advertised on T.V. What do the students think 
are the reasons for the great number of advertisements of the latest 
"hit" albums? Do students believe that they would buy these records 
if they were not advertised as the latest "hits"? 


MINIMUM TIME SUGGESTED: 6 hours. 
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COST 


MAJOR AREAOF STUDY - - - —--- 










THE CONSUMER AND THE ENVIRONMENT 


ENVIRONMENTAL IMPACT ON CONSUMER 
BEHAVIOR 


UNIT TOPIC - -— - — -- 


MAJOR CORRELATION Social Studies, Science, Geography 


TEACHER 


To enable students to understand that their "environ- 
ment" consists of the natural and the man-made envi- 
ronment and that both affect their consumption’ behavior. 


AIM 


STUDENT 


To become aware of the ways in which their environment 
affects their consumption decisions. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Ask members of the class to define what is meant by the terms "natural 
environment" and "man-made environment". Have students draw up a list of 
things which compose each type of environment (e.g. the natural environ- 
ment includes land, water, wildlife, trees. The man-made environment 
includes cities, cars, roads and so on.) The children could also draw 
pictures illustrating the two environments. 


2. a) Ask the students to consider ways in which the natural environment 
might affect the types of goods they buy. For instance, would the 
fact that they lived in a sharp, rocky area as contrasted with a 
flat, sandy area affect the type of shoes they might buy? Do season- 
al changes affect what they buy? 


The students should then come to a decision as to whether or not 


their natural environment has a significant influence upon what they 
consume. 


i 


b) Similarly, ask the students to consider ways in which the man-made 
environment might affect the type of goods they buy. Possible 
questions to pose: 


i) Does the fact that you live in a large city with numerous 
stores affect the types of goods you consume? 


ii) Do you consume the same types of food and clothing in your 
houseein he city that you would af you lived ian @ cave, a 
teepee, or a small town? 


3. Have students research aspects of the environment in relation to consump- 
tion of goods and services by people in other countries. They could com- 
pare their findings with their own community or country and attempt to 
discover how such environmental factors as climate, types of agricultu- 
ral produce grown, seasonal changes, etc. affect consumption and consump- 
tion behavior. 


EVALUATION: 


Have the class divide into small groups to write short essays on chosen topics 
on either the natural or man-made environment. Suggested topic titles might 


include: "The Effect of Different Climates on Man's Consumption Behavior" or 
"Comparing the Goods and Services People Consume in the City with what they 
Consume on the Farm." The groups may research their topics at the library or 


write for information from government agencies. 


MINIMUM TIME SUGGESTED: 6 hours. 
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CoST | 


MAJOR AREAOF STUDY - - - —--- COMBINED STUDY 






UNIT TOPIC - -— - —- 


USING LEISURE TIME WISELY 






MAJOR CORRELATION Math, Science (Ecology), Drama, Language Arts 


TEACHER To encourage students to make responsible use of leisure 
time, with regard to time, money and relative worth of 
Teencalilona lac aaaales. 


AIM 


STUDENT ,. 


To choose an afternoon activity from amongst possible 
alternatives. ’ 
2. To become aware of various factors and responsibili- ( 
ties which should be considered in planning recrea- 
tional activities. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. a) As a class, discuss possibilities for an afternoon activity, considering 
available alternatives, money, the weather, and any family obligations 
or other factors which should be taken into account. 


b) Have the class form committees to investigate important considerations 
such as: available facilities, time involvement, cost, whether the 


activity might be a learning experience, etc. 


Possible resources which the committees might consider include: 


i) transportation companies 
ii) recreation departments 
iii) community groups 
iv) theatres 
v) library 
vi) parents 9 


ee 


ec) Have the class prepare a chart to record the findings of the various 
committees. For example: 


Description Family 


Activity of Activity | Obligations 


Time Cost Facility 


a) After examining the information contained in the chart, the students 
may arrive at their choice of an activity. 


a) Have students list 10 sporting activities which they think would be 
enjoyable to do. They should consider what effect each activity may 
have on the environment and should consider the expense involved. The 
ikiyse, ewe! ilyoyelle, Abaiitey aelenusye 


Sport Environmental Effect Cost per Season 


bh 


ON 


10. 
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b) Have students choose any five of the listed sporting activities which 
they might like to participate in. They should then make a list of 
clothing and equipment needs and their prices. They should also con- 
sider whether any entrance fees are required for use of facilities 
and determine which sports are most expensive. 


Have the class write a short play entitled "Recreation on Parade". Each 
student, or a pair of students, are to choose one character who exempli- 
fies or represents the traits of a person engaging in a certain recrea- 
tional activity, and write a script for the character. The students 
Should be instructed that they are to deal with the following points: 


i) facilities required 

ii) equipment or special clothes 

iii) costs involved 

iv) positive values of the recreational SCLIVI ty OFS sport. 


An example of such a script might be: 
Recreation on Parade 
Cast 


Commentators - The Fitness Brothers 
- Slim 


- Trim 


Models - Miss. Cross Country 
- Mr. Racquets Tennis 
- Miss Dorothy Downhill 
- Mr Calgary Cowboy 
- Miss Cool Pool 


- Mr. Sam Soccer 





- Miss Betty Baseball 
— Mr. Rock Curnline 


Good afternoon. This is Slim Fitness welcoming you to our fashion show. 
The models for the program have generously volunteered their time to the 
cause of good health. 


First this year, and leading model, is Miss Cross Country. She has made 
a fitness break-through because unlike many things in life, cross country 
skiing is as much fun «as itis, good for you. 


It provides an awareness of our environment, an appreciation of nature, as 
well as endurance activities. This sport is easily available. You do not 
even need a mountain. Better still, there is no waiting line. As North 
Americans, we are the world's greatest consumers. There is nothing we 
could buy to make us feel better or perform better than cross-country ski 
equipment. 


= i 


Now here is my brother Trim. 
Good afternoon. Thank you Slim. 


Following on the heels of Miss Cross Country is Mr. Racquets Tennis. 
Doesn't he look well in his white, white look. The color this year is 
white on white. Mr. Tennis looks like he is a Wimbledon Champ. (to be 
completed). 


4. Have students make posters to encourage people to participate in sports, 
particularly outdoor sports. The message from the posters should reveal 
the values of physical exercise and the fostering of other values such 
as teamwork and cooperation, or the building of a sense of responsibility, 
etc. The posters should also reflect the fun and joy of outdoor activi- 
ties, and the need to conserve the natural environment. 


>. As a creative writing assignment, have students try to imagine the future 
of recreation in 2,000 A.D. if the natural environment is seriously dama- 
ged or destroyed. 

6. Have students complete a Word Search (attached on following page). Words 
relating to sports and recreation may be discovered in the maze of letters. 


Students are to find 20 words horizontally, vertically, or diagonally. 


MINIMUM TIME SUGGESTED: 6-7 hours. 
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WORD SEARCH 
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Grade 6 


Major Area United Topie 


Consumer Rights 


The Consumer and the 
Economic System 


Consumer Motivation 


The Consumer and the 
Environment 


Buymanship and Money 
Management 


*Combined Study 


*Combined Study 


The Responsibili- 
ty of Gathering 
Information Befonr 
Making Consumer 
Choices 


Competition 


Family Income 





Peer Influence 


Costs and Benefit 
of Economic Growt 


Improving the Ur- 
ban Environment 


Crrceria tore Choo 
sing an Item 


Examining Food 
Product Ingre- 
dients 


Housing 


Teacher Aim 


To acquaint students with different 
forms of Consumer Information. 


To aid students in understanding 
what economic competition is and 
igs CLrecus, on their Lives. 


To develop in students an understan- 
ding of how income limits the ability 
of a family to satisfy its needs and 
wants. 


lo) cxamiine tnewintluence that peer 
pressures have on students in their 
consumer ereiler 


lo develop in students an awareness 
ob the total costs and benerits an= 
volved in the process of economic 
growth. 


To develop in students an awareness 
of the needs of people who live in 
an urban community. 


To encourage students to develop 
and use criteria for selective 
buying. 


q 


To motivate students to examine and 
research unknown food ingredients. 





To develop in students an understand- 
ing of needs and wants, particularly 
in relation to man's need for shelter. 


* As Consumer Education is interdisciplinary, any of these unit topics could be 
developed to span the five major areas of study. This is an example of such 


& Composive. 
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CoST 


MAJOR AREAOF STUDY - - - —--- 






CONSUMER RIGHTS AND RESPONSIBILITIES 







THE RESPONSIBILITY OF GATHERING INFOR- 
MATION BEFORE MAKING CONSUMER CHOICES 






UNIT TOPIC --— — ——— 


MAJOR CORRELATION Science, Language Arts, Social Studies 


TEACHER To acquaint students with different sources and forms of 
consumer information. 


AIM 


STUDENT 


To examine and use different sources and forms of consu- 
mer information. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Carry out an examination of consumer problems resulting from lack of infor- 
mation. The class could send letters of inquiry or invite resource people 
from Better Business Bureau, government departments, consumer agencies, and 
use newspaper and magazine articles to point out frequent consumer problems 
which arise. The class could also discuss particular problems which students 
or their families experienced in the past due to lack of information. 





ine) 


a) Elicit from students a list of items that they buy or use. The items 
should be grouped into classifications of goods, such as: foodstuffs, 
personal care, household needs, clothing, etc. 





b) Pose the following questions: 


i) Why did you buy each of these items? 
ii) What types of information influenced your decision? 


ae 


c) 


iii) Was the information highly opinionated or was it factual? 
iv) Where did you get the information? 


Divide the class into groups that correspond to the classifications 
chosen above (in 2.(a)). Each group is to seek out sources of infor- 
mation that are available for a specific item within a classification 
(e.g. Personal Care - shampoo). A list indicating broad or general 
information sources could be given to the students. The students 

could then fill in the corresponding local or specific agency or infor- 
mation source. The following is an example: 


INFORMATION SOURCES 


General List ppecifiec List (to be completed by student ) 


Government Department of-Consumer and Corporate Affairs 
Consumer Organization Consumers' Association of Canada 

Product Label from can 

Retail Store Sporting Goods Store 

Educational Agencies Local Library 

Magazines Canadian Consumer 

The lists could then be used by groups to aid them in seeking information 


for their items. Other resources students could use: telephone books, 
clubs and associations, local neighborhood. 


Have the groups compile lists of information sources for the various 
classifications of products. 


Have the groups set up their own criteria and conduct independent testing 
of the products. For example, one group could test toothpastes for abra- 
Siveness, solubility, Ph levels, ingredients, etc. 


Following this, have the groups discuss the question: "What other fac- 
tors besides information might affect consumer choice?" 


Have each group present to the rest of the class its findings on the fac- 
tors which should be considered by consumers of a product. 


EVALUATION: 


Present items that students might wish to buy and have them identify broad and 
specific sources of information for the items. 


MINIMUM TIME SUGGESTED: 5 hours. 
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COST 


MAJOR AREAOF STUDY - - - —--- 






THE CONSUMER AND THE ECONOMIC SYSTEM 






INIT TORIC. = COMPETITION 


MAJOR CORRELATION Social Studies, Math 


TEACHER 


To aid students in understanding what economic competi- 
tion is and what effects it can have on their lives. 


AIM 


STUDENT To acquire an understanding of what competition is and 
what effect it can have. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. a) Have the student discuss the term "competition". Questions to pose: 
"Where have you heard this term used?" "Do hockey players 'compete' 
for position on a professional hockey team?" "Do companies compete 
with one another to get your business?" Might that be a reason why 
they advertise?" 


"competition". 


b) Have the class develop a detailed definition of 
2. Have the students compile lists of competing manufacturers and stores of 
various products, such as blue jeans, skis, running shoes, etc. 


3. a) Have the students role play situations which reveal the effect of 
economic competition. For instance, choose one student to represent 
a person who wishes to buy some potatoes. Choose another student to 
represent a person offering to sell potatoes. Ask the class what 
price the seller might charge. If the buyer needs the potatoes and 
can't get them elsewhere, might he be charged a higher price for them? 
Choose another student to represent a second seller of potatoes. Does 


Sy Nis 


the class still think that the first seller can charge a high price? 
If he does, might not the second seller charge a lower price in an 
attempt to sell his goods to the buyer? Does the class think that the 
prices charged for potatoes might be lower yet if many people offer to 
sell potatoes? 


b) Refer the class back to the situation in which only one student offered 
to sell potatoes. Introduce and clarify the term "monopoly". 


he Role-play another situation in which a snow-clearing service has been set 
up. The student who is to run the snow-shovelling enterprise must use a 
shovel or a snowblower to clear snow off people's sidewalks. Therefore, 
he must pay for the shovel or the snowblower, as well as pay for gasoline 
to use the snowblower. These are his expenses or costs. Are there other 
costs to consider? The student will wish to charge a price which is at 
least as high as his costs, and probably higher. Again, if more people set 
up snow-clearing enterprises, prices charged may be lowered. Ask the class 
how low prices may go. What if prices charged by other "snow-clearers" are 
below the costs of the first student? Will he be able to continue to ope- 
rate his enterprise? Following a discussion, the class should reach the 
conclusion that while the effect of competition may result in lower prices 
for consumers, the prices cannot fall below the costs of the seller. 


5. a) Have the students consider other possible effects competition may have. 
Could it result in some sellers offering goods of poor quality for sale? 
Could it have other undesirable results? For instance, returning to the 
"snow-clearing" situation, what if one snow-clearer becomes so success- 
ful that everyone wants their walks cleared by him? Won't this destroy 
competition, since other snow-clearers may no longer make enough to meet 
their costs and thus go out of business? 


b) Have the students discuss the role of government as it relates to econo- 
mic competition. From what has been discussed earlier, it will be seen 
that some problems with regard to competition may arise, such as the 
formation of a monopoly. Should government pass laws to prevent monopo- 
lies from forming or take other steps to ensure that competition between 
firms can continue? For instance, could it provide money which small or 
new businesses may borrow in order to compete with larger business? 

What other tasks should government perform to watch over or regulate the 
economic system? 


MINIMUM TIME SUGGESTED: 5 hours 
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COST 


MAJOR AREAOF STUDY - - - —--- 







THE CONSUMER AND THE ECONOMIC SYSTEM 


UNIT: TORI FAMILY INCOME 


MAJOR CORRELATION “°c is Stuaies 


TEACHER 


To develop in students an understanding of how income 
limits the ability of a family to satisfy its needs 


Al M and wants. 


STUDENT To become aware of the ways in which families allocate 
their limited incomes in attempting to satisfy their 
needs and wants. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Show slide pictures, magazine or newspaper pictures of a middle income 
family from an undeveloped Latin American country (or any other country). 
Compare the general level of income of the Canadian family and the Latin 
American family and relate this to the types of goods and services each 
family might characteristically consume. 


2. Divide students into small groups to compile lists of the basic "needs" 
and "wants" of euch of the two families. It may be appropriate for groups 
to carry out some library research to determine what these needs and wants 
are. Inquire of students whether or not they feel the Canadian family may 
satisfy more of the wants on their list than the Latin American family. 


3. Make the students aware that the incomes of many families in the world are 


not enough to satisfy their basic needs. Discuss with students whether or 
not they believe that all families should have an income level which will 


=a 


enable them to at least satisfy their basic needs. If the majority of the 
class members agree that they should, have them act upon their belief by 
suggesting ways in which they personally could give aid (e.g. the class 
could pool its resources to make a donation through CARE). 


4, Have each group calculate (approximately): 


i) What it costs per year for one person to live in (a) Canada, and (b) 
in other countries. 
ii) What it costs for two people. 
iii) What it costs for a family of four. 


The groups should examine statistics on family income in Canada, one source 
of reference being the Canada Year Book. 


EVALUATION: 


Divide students into small groups and have the groups predict the consequences 
to the Canadian and Latin American families if their representative incomes were 
considerably reduced. Possible consequences might be that the Latin American 
family would not be able to satisfy many of its basic needs, and the Canadian 
family would be required to forego its consumption of luxury or convenience 
goods and consume only those goods and services which satisfy its basic needs. 


MINIMUM TIME SUGGESTED: 4 hours. 
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MAJOR AREAOF STUDY - - - —--- 









CONSUMER MOTIVATION 


UNIT TOPIG= == 






PEER INFLUENCE 


MAJOR CORRELATION Language Arts 


TEACHER 


To examine the influence that peer pressures have on 
students in their consumer role. 


AIM 


STUDENT 


To examine the peer pressures that affect his/her pur- 
chasing behavior. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Discuss with the students purchases they like to make. Define the terms 
"peer", “influence”, "peer influence", "consumer" and "motivation". 


2. a) Prepare a chart using cut-outs from advertisements designating pro- 
ducts that students buy, taking note of "brand names" they buy due to 
peer influences (i.e. in jeans, runners, pikes, ete.) 


b) Hand out to each student a sheet to tabulate information about items 


he/she purchased and influences on his/her decision to purchase co em, 
The teacher may prepare a master sheet such as the following: 


ae 


PURCHASE INFLUENCED BY: 



















Brand (if 


applicable) SLhees 


Bike 
Transistor radio 
Blue Jeans 
Bubble gum 
Ring-binder 
Ball-point pen 
Running shoes 


ec) Have each child add several more items of his/her choice to the list and 
analyze them in the same way. 


3. After studying and discussing with students the results of the charts, pose 
the following questions: 


i) Were you satisfied with the purchase of your bike? (or any other 
item) Why or why not? 


ii) Have you ever saved to purchase an item which broke after it was used 
a few times? What did you do about it? 


iii) Should we purchase items just because our friends have them? Why or 
why not? 


iv) Did you ever buy something on the advice of a friend which turned out 
to be disastrous? Did this affect later purchases? 


v) Are there sources, other than the advice of our peers, that can be 
considered before we purchase articles? What are they? 


vi) Are adults affected by peer pressures? How do you know? 


RESOURCES: 
th  VPat alba: 
Cen DvLOrTes 
3. School Guidance Counsellor 
4. Teacher 
See barrens 
EVALUATION: 


Think of all the things that an individual should consider before a 
purchase is made. Write a paragraph to express these considerations. 


MINIMUM TIME SUGGESTED: 5 hours 
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MAJOR AREAOF STUDY - - - —--- 


UNIT TOPIC - -— - —- 










CONSUMER MOTIVATION 


PURPOSE OF ADVERTISING 


MAJOR CORRELATION Language Arts, Art. 


AIM 


TEACHER 


To aid students in understanding how advertising 
creates needs or wants. 


STUDENT 


To become familiar with the different techniques 
of advertising. 


2. To identify the purposes of advertising. 


SUGGESTED ACTIVITIES AND RESOURCES 


i. Have the class carry youu aacserapbookspre ecu. 


a) 


b) 


Begin by gathering together cut-outs of real estate advertisements from 
the newspaper or from brochures. 


Point out to the class what basic information is included in the adver- 
tisements -- such as location, price, size, basic features. The students 
can then rewrite a few of the advertisements using basic information only. 


Have the students use cut-outs to analyze any three advertisements of 
their choice and write up a summary of basic information describing the 
products being advertised. 


Each student may then complete a chart using information from his/her 

three advertisements. The information from each advertisement should be 
separated into two categories-- i) basic information and ii) persuasive | 
information, which does not relate facts about a product but rather in- 
cludes descriptions and subjective evaluations, such as "it's the best 

in town" or "kids will love it". The chart could be drawn up as follows: 


tsa 
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ADVERTISEMENT BASIC INFORMATION PERSUASIVE INFORMATION 


#1 
#2 
#3 


N.B. In dealing with "persuasive information" student will need to know 
and use descriptive adjectives, which may entail a review lesson on adjec- 
tives. 


With the knowledge the students have obtained through working on the chart, 
they may develop their own definitions of advertising. These may be com- 
pared with the definition found in a standard dictionary. 


Have the class examine the various techniques used in advertising. 


a) 


d) 


Begin by giving the class a list of several techniques used, along with an 
explanation and example of each. The following are some examples which 
might be listed: 


i) Using background scenery--e.g. the "cool" cigarette being smoked by 
aman in a relaxed country setting. 


is) Using famous personalities -- actresses end sports stars endorsing 


certain products -- e.g. "Block" Jones, the football star, eats 
"Power Snaks" cereal every morning and look how strong he's grown! 


iii) Pressuring the viewer -- e.g. "All the kids are getting the new 
Wonder-Kit!" or "What's this, ring around the collar! Who would 
have believed it!" 


Have the students find further examples of techniques used. 


From the understanding of advertising which has developed, students may 
formulate a working definition of the purpose of advertising (Webster 
Dictionary -- "to call public attention to, especially by emphasizing 
desirable qualities so as to arouse a desire to buy or patronize"). 


The students may then return to the chart developed (in 1 d.) to an(Glevawe aL sey 
the advertising technique used in each of the three advertisements. 


FURTHER ACTIVITIES AND RESOURCES: 


Ls 
ae 


"Rip Off" -- a game 


Commercials from T.V. 


Calgary Board of Education Films - Learning Resources Catalogue 


a) 


b) 


"Advertising Information Persuasion and Deception" 


"It's New, It's Neat, It's Absolute". 


ys (es 


MAJOR AREAOF STUDY - - - ---- 


UNIT TOPIC === =— = 


CoST 






THE CONSUMER AND THE ENVIRONMENT 








COSTS AND BENEFITS OF ECONOMIC GROWTH 






MAJOR CORRELATION Language Arts, Science, Social Studies 


AIM 


TEACHER 


To develop in students an awareness of the total costs 
and benefits involved in the process of economic growth. 


STUDENT To investigate both the costs and benefits of economic 
growth. 


SUGGESTED ACTIVITIES AND RESOURCES 





Divide the class into several groups. Each group is to choose some good 
that has only been produced because of the high rate of technology and 
economic growth that our society has reached. Examples of such goods 
might be: dishwashers, power lawnmower-tractors, hairdryers, etc. Have 
each group further divide into two sides - one side to discover what 
costs must be borne. Each group will then hold a debate in front of the 
class. Class members may ask questions of the debaters and then come to 
some decision as to whether or not the benefits outweigh the costs of 
che pariweniler Sood. 


Using the example of a dishwasher, a group would split into two teams 
and do research to discover all the benefits and all the costs involved 
in its use. Thus, one team would likely suggest that purchasing a dish- 
washer provides such benefits as convenience, ease, saving time, and 
providing employment for workers, etc. The opposing team could then 
reveal the various costs involved - the price of the dishwasher, the use 
of metals to make the machine, the use of water, electricity, high phos- 
phate detergent, etc. It should be pointed out to the groups that they 
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should consider costs and benefits in a very broad sense. Thus, they 
should examine all social, economic, environmental and cultural aspects 
and not merely the purchase price of a good. As well, they should con- 
sider costs and benefits, not only for each individual purchaser, but 

for the community as a whole. Thus, while it might be concluded that a 
particular individual may be able to afford a dishwasher, it may be 
questionable that the community as a whole can afford to buy dishwashers. 


2. a) Have students examine the costs and benefits of economic growth in an 
overall social and economic sense, Students could be divided into 
two large groups to represent the affirmative and the negative sides 
of the debate. 


Students for the affirmative side may wish to consider the benefits 
of growth in terms of employment, greater material prosperity, a 
wider variety of goods, and expanded public services such as health, 
transportation, social welfare and education. 


Students for the negative side may wish to consider disadvantages 
such as pollution, depletion of natural resources, congestion, mass 
production (which has resulted in loss of employment for many small 
handicraft workers), mechanization and worker dissatisfaction. 


b) To gain a greater understanding of the many costs and benefits of 
economic growth, it might be useful and interesting for the class to 
invite government, labor and business representatives from the commu- 
nity to speak. Questions to pose to these representatives should be 
prepared in advance. 


3. a) Have students conclude which benefits and particularly, which exter- 
nal costs are not adequately taken into account by individual consu- 
mers and society as a whole in their consumption behavior. 


b) Have students consider ways in which external costs (such as pollu- 
tion, using up fertile land) could be accounted for. For example, 
students may wish to consider ways in which government could tax both 
producers and consumers and use the tax revenue to "clean up" the 
environment. As well, they may examine ways to increase prices of 
goods which, when manufactured, rapidly use up non-renewable resources. 


MINIMUM TIME SUGGESTED: 4 Hours 
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MAJOR AREAOF STUDY - - - —--- 


THE CONSUMER AND THE ENVIRONMENT 


UNIT TOPIC --———— 


IMPROVING THE URBAN ENVIRONMENT 


MAJOR CORRELATION Social Studies, Science 


TEACHER 


To develop in students an awareness of the needs of 
people who live in an urban community. 


AIM 


STUDENT To develop a model for an ideal community and to 
evaluate the students’ own community in relation to 
the idea. 


SUGGESTED ACTIVITIES AND RESOURCES 


1. Introduce the students to the topic by asking: What do you think we 
will be studying next?" Use a series of 8-10 pictures (teacher selected) 
of various aspects of a residential community in order to elicit a list 
of words from the students (use an inquiry approach). Select pictures 
that show aspects of community services, wants, needs and resources, etc. 
From this list there should be a rather comprehensive view of what com- 
prises a community. Pictures might include: houses, mailman, tenants, 
milkman, garbage collection, transit service, open prairie, shops, com- 
mercial sites, school, playground, paved streets, roads, back alleys, 
utilities, churches. 


Hold a discussion based on this word list which will enable students to 
realize that they will be studying the community. 


2. a) Have each student make a list of those items that he/she feels are 


important to a community. Then have students rank the items on 
their listwin ordersot impomtance. 


= BOY 


b) Compile a class consensus for an ideal community and again rank the 
items in order of importance. 


c) Examine the students' own community. From the list compiled above 
check off those items that are available in the students' own com— 
munity. 


d) Have each student return to his list to add items that may have been 
omitted originally but which he/she now thinks should be included, 
iikewise, to delete those items no longer thought to be needed or 
wanted. 


EVALUATION: 
Have students draw up a map of an ideal community as well as a map of their 
own community. Various services and buildings, etc. should be located on 


the maps. 


MINIMUM TIME SUGGESTED: 4 hours 
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MAJOR AREAOF STUDY - - - —--- 


CRITERIA FOR CHOOSING AN IT 
UT ore aa 


CoST 







BUYMANSHIP AND MONEY MANAGEMENT 











MAJOR CORRELATION Science, Math 


AIM 


TEACHER 


To encourage students: to develop and use criberiay for 
selective buying. 


STUDENT To establish some usable criteria for selective buying, 


SUGGESTED ACTIVITIES AND RESOURCES 


To create an awareness of what selective buying involves, divide the class 
into groups. Have one group compare hamburgers from different outlets. 
How will they compare them? For example, they could compare the weight 

of the meat, the relish and lettuce used, cost, etc. Other groups could 
compare Pic-a-Pop with regular pop, chicklets with stick gum and/or sugar- 
less gum, and so on. In each case students should be aware that a buyer 
requires a basis for comparison. Questions CoO Pose ToOsThessroups: 


i) Which is the best buy and why? 
ii) Did you get value for your money? 
iii) What criteria, other than money, could you apply? (e.g. nutritional 
value). 


a) Present the students with a list of supplies (e.g. zipper binder, felt 


pens, pencil crayons, etc.) and ask them to choose which item they 
would buy. 


=196.= 


Hliei~t from the students reasons for their choices of certain items. 
Possible questions to pose: 


i) Was the item a need or a want? 

ii) Would some other alternative item do as well or better? 
iii) Is the item one of high quality? 

iv) Did you choose it mostly because a friend has one? 


3 a) From the above activities, have the students establish some simple 
criteria,for selective buying. Examples might include: 
i) Whether the good is a need or a want 
ii) Value for money 
iii) Whether alternative products exist on the market. 
b) Have the students examine the testing procedures and criteria deve- 
loped for various items in Canadian Consumer and Consumer Reports. 
EVALUATION: 


Have the students develop specific criteria for choosing various consumer 
PLOCUET Sk 


MINIMUM TIME SUGGESTED: 4 hours 
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CoST 


MAJOR AREAOF STUDY - - - —--- COMBINED STUDY 







EXAMINING FOOD PRODUCT INGREDIENTS 


UNIT TOPIC --— - —-— 


MAJOR CORRELATION Science, Art, Health 


TEACHER To motivate students to examine and become aware of 
food ingredients. 


AIM 





STUDENT ‘oc understand the importance of studying food ingre- 
dients before making a purchasing decision. 





SUGGESTED ACTIVITIES AND RESOURCES 


1. a) Have students prepare a list of their favorite foods. 


b) Prepare a chart, listing three or four of their foods across the top 
of the chart. 


c) The class may then tour a supermarket or bring from home these foods 
in order to examine their ingredients. A chart such as the following 


could then be completed. 
Vitamins Nutritional Value Sugar Content 






Other Additives 





Bread 
Rice Krispies 


Hamburger 
Assister 


Se 


d) When the charts are completed, pose the following questions: 
i) Do you know what all the ingredients are? 


ii) Is the packaging useful in providing information or merely deco- 
rative and eye-catching? 


iii) Is the product nutritious? 


iv) Are any of the ingredients harmful? (Students can do research 
on the ingredients and their short or long-term effects. ) 


v) Should you eat products which contain ingredients about which 
you know very little or nothing? Why or why not? 


vi) Do alternative exist for those products whose ingredients you are 
not familiar with or know to be detrimental to your health? 


EVALUATION: 

Have students make a list or a collage of foods which they consider to be healthy 
and economical and which are not harmful to the environment. This should entail 
concern for the way food is grown (are potentially dangerous pesticides used?), 


and the way it is processed and packaged. 


MINIMUM TIME SUGGESTED: 3 - 4 hours 
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COST ) 


MAJOR AREAOF STUDY - - - —--- COMBINED STUDY 


UNIT TOPIC - --— - —-— HOUSING 


MAJOR CORRELATION Language Arts, Social Studies, Math, Science 


TEACHER To develop in students an understanding of needs and 
Wants, particularly in relation to nan's néew for 
SHalslgene - 


AIM 


STUDENT To develop an understanding of needs and wants and of 
the factors involved in fulfilling needs and wants with 
respect to housing and jshebcers ( 


SUGGESTED ACTIVITIES AND RESOURCES 


1. a) Present to the students a list or series of pictures of goods and services 
without prior instruction. The students are to decide whether each item 
is a "want" or a "need". (The focus will be on housing although a variety 
of items may be included on the list). 


The following is an example of such a list: 


Directions: Identify each of the following items as either a want or a 
need. Substantiate your choice for each item. 


one bathroom per home lighting dishwasher 

one bathroom per 2 families elopname washer-dryer 

furnace carpeting parks 

fireplace stove swimming pool 

double garage refrigerator solr course ( 
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Tenis seOuUntus queen-size bed hockey 


playgrounds extra-curricular activities private yard 
grocery store Succet elachis garbage collection 
school water softener police protection 
ehureh holidays library 

movie theatre pool table food 

shopping mall television sidewalks 

seal skin snowboots music lessons privacy 

skiis skates family room 


barbeque pit 


A class chart may then be compiled (on the blackboard) and students may 
discuss the results. From the discussion, the class may formulate a 
working definition of the terms "want" and "need". 


Have the students pretend that they are married grown-ups, earning an 
average wage, and considering whether or not to buy a home. Using the 
list of needs and wants (above), have the students consider the many 
items and facilities they would desire for their "ideal" home. They 
Should consider whether or not it would be possible to fulfill all their 
needs and wants. For instance, one student might desire a large house 
which is close to a shopping centre and close to a playground. Is it 
possible to obtain such a home, and, if so, what will it cost? 


The students will probably discover that they will have to establish 
priorities for their needs and wants, and thus may, for example, assign 
a higher priority to living near a park area than living near a movie 
theatre or shopping centre. 


Have the students inquire into the costs involved in owning and main- 
taining a home. They should take into account such considerations as: 


i) the total purchase price of a home 
ii) the cost of heating a home 

iii) water and electricity bills 

iv) furniture and appliances. 


Ask the students whether they believe they would still like to buy a 
house or whether they might consider other types of accommodation, such 
as apartments, condominiums and other communal dwellings, etc. Consi- 
dering the great expense and the fact that only a limited amount of land 
is available for housing, do students think that everyone should ow a 
home? 


Have the students examine the energy requirements for heating a house. 
As fossil fuels are finite and nonrenewable resources, the students 
should consider whether there will be enough petroleum and natural gas 
to heat houses in coming years. They may wish to use libraries or write 
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to government agencies to gain knowledge of what energy reserves Canada 
possesses and to obtain estimates of how many years these reserves will 
last, given current consumption rates. After researching this LopLes 
have the class discuss its findings. Questions to pose: 


i) When deciding to buy a house, should people be concerned about 
energy needed to heat it in future? 


ii) Should homes be built so that other forms of energy (such as solar 


or wind energy) can be used? 


3. Have the class examine techniques used to motivate consumers to purchase 
houses. A good way to do this is to invite a real estate salesman to come 
to class and describe the various techniques used by salesmen. As well, 
the class could examine real estate advertisements on TV and in newspapers. 


MINIMUM TIME SUGGESTED: 7 - 8 hours 
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APPENDIX A 


TOPICS FOR CONSUMER EDUCATION 


I - CONSUMER RIGHTS AND RESPONSIBILITIES 


1. Consumer Rights and 


io Whececr ents 


the right 
the right 
the right 
Winks) aes selaae 
the right 
the right 


do 


to 
to 
to 
to 
GO 
to 


Responsibilities 
consumers have? 


safety e.g. a look at automobiles 

be informed e.g. a look at packaging 

be heard €.¢. a look at the use of letters 
choose e.g. a look at product differences 

be protected e.g. a look at consumer agencies 


environment e.g. a look at pollution 


1.2 What responsibilities do consumers’ have? 


- the responsibility to make informed choices 


the responsibility to make needs and wants known to 
government and industry 


- the responsibility to be fair in dealings in the marketplace 


the responsibility to consider societal needs 


2. Consumer Agencies and Legislation 


2.1 What services exist to inform and protect the consumer? 


- self-regulatory bodies e.g. Canadian Advertising Standards 


Couneil 


industry e.g. 


consumer relations divisions 


consumer organizations e.g. Canadian Association of Consumers 


media e.g. marketplace 


government e.g. Departments of Consumer Affairs 


legal e.g. legal aid societies, small claims court 


ombudsmen 


2.2 What legislation exists to inform and protect the consumer? 


- municipal e.g. building codes 


—- provincial e.g. credit legislation 


- federal e.g. 


3. Consumer Redress 


food and health standards 


3.1 When should a consumer seek redress? 


- illegal practices 
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—- unethical practices 


—- questionable practices 
3.2 How can a consumer seek redress? 


- through individual or group action from: 
ci eiuelae Ive 
manufacturer 
government 
professional bodies 


legal systems 
Consumer contracts. 


4.1 What is a contract? 


4.2 What are common consumer contracts? 


- sales 
- rental 


- credit 


4.3 What are warranties and guarantees? 


Consumer resources. 
5.1 What sources of information are available for the consumer? 


- product 
—- vendor 
- manufacturer 
- consumer advocates and organizations 
- government 
—- testing agencies 
—- standards associations 
- educational bodies 
- professional associations 
- media 
5.2 How does the consumer evaluate the reliability of sources 
and information? 
- examine interests of the source of information 
- obtain available research data 


- conduct independent product and service testing 


=O" 


IT - CONSUMER MOTIGATION 


1. Consumer choice. 
1.1 What factors influence consumer choice? 


- needs and wants e.g. physical, psychological, sociological 
- values and goals 
- personal resources e.g. time, money, energy 
- family, society, culture 
—- economy e.g. national and international 
- marketing techniques e.g. advertising, packaging, personal 
selling 
2. Consumer decision-making. 
2.1 How do values and goals influence consumer decisions? 
2.2 Is there a difference between needs and wants? 
2.3 What needs and wants does society have? 
a4 


What is the impact of personal and collective needs and wants 
on consumer decisions? 


2.5 What sources of information are available for the consumer? 


- product 
—- vendor 
—- manufacturer 
—- consumer organizations 
- government 
- testing agencies 
- standards associations 
- educational bodies 
- professional associations. 
2.6. How does the consumer evaluate the reliability of sources and 
information? 
- examine interests of the source of information 
- obtain available research data 


—- conduct independent product and service testing 
2.( What is the general process for deciding among alternatives? 


- define the problem 
- hypothesize 
- test the hypothesis 
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- develop and apply the conclusion 


- act upon the decision 
3. Influence of Marketing Techniques. 
3.1 How does advertising influence the consumer? 


—- purpose of advertising 
- economics of advertising 
-~ forms of advertising e.g. radio, magazine, mail solicitation 


- advertising techniques e.g. appeals to emotions, use of 
motivational research, use of emotive language 


- advertising shortcomings and abuses 
- regulation of advertising e.g. self-regulation, government 
- counter and corrective advertising 


- redress for deceptive advertising 
3.2 What additional marketing techniques influence the consumer? 


- brand names and trade marks 
- packaging and labelling 


- promotional devices - premiums, lotteries, competitions, 
institutional promotional 


- selling techniques - door-to-door, telephone 
- promotion of impulse buying, sales 
- types of retail outlets 


~ services 
4. Fraudulent and deceptive practices. 
i.l What fraudulent practices exist? 
- e.g. bait-and-switch, pyramid selling 
4.2 What deceptive practices exist? 
- e.g. advertising claims, packaging 
4.3. What can the consumer do about these practices? 


- seek redress from government, industry and through the 
courts 


- become active in public decision-making 
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ITT - BUYMANSHIP AND MONEY MANAGEMENT 


1. Purchase of goods and services. 


ileal t 


1.3 


Ia f 
1.8 


What consumer goods exist? 


non-durable e.g. food, clothing 


durable e.g. appliances, furniture 


housing 


- transportation 
What consumer services exist? 


- services: 
commercial e.g. health, leisure 
community e.g. library, child care 
government e.g. municipal, provincial, federal 
after-purchase maintenance and repair 


- durable goods rental 
What financial planning services exist? 


- consumer credit 

- savings 

- insurance 

- investment 

- estate planning 

- mandatory financial security e.g. unemployment insurance, 


Canada pension plan 


How do personal needs, values and resources influence the 
purchasing of these goods and services? 


What marketing techniques are used to influence the consumer 
in the purchase of these goods and services? 


What information about these goods and services is available 
for the consumer? 


How can the consumer evaluate this information? 
What criteria can be used to evaluate these goods and services? 


- personal expectations 

- goals of society 

- standards e.g. regulatory, voluntary 
- comparative pricing 


—- product testing e.g. quality, safety, efficiency 


i Of = 


Financial Pillannane. 


2.1 How do personal needs, values and resources influence 
financial planning in various life stages? 


2.2 What is irresponsible spending? 


2.3 How does the consumer develop a personalized budget? 
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IV - THE ECONOMIC SYSTEM 


The role of the consumer in the economy. 


dks 3} 
Teh 
25 


ahi 


Who is a consumer? 

What is the profile of the Canadian consumer? 
- e.g. income, expenditure 

What is the principle of consumer sovereignty? 
What is in the consumer interest? 

What is the consumer movement? 


How are consumers organized? 


ihe role or the producer in the economy. 


2.5 
2.6 


Who 1S a producer? 

What are the goals of production? 

Wheatmare sche factors ol production? 

What types of business organizations exist? 

What channels exist for the distribution of goods and services? 


How do producers set prices? 


The role of government in the economy. 


3.1 What is the government's role in income redistribution and 
expenditure? 

3.2 What is the function of service and regulatory government 
agencies? 

3.3 How does government legislation influence the economy? 

The inter-related functions of production, distribution and con- 

sumption. 

4.1 How is production directed? 


4.3 


- What? 
—- How much? 


- For whom? 


How does a consumption-directed economy differ from a 
consumer-directed economy? 


How do societal conditions affect the market? 


- e.g. changing role of women, environmental awareness 
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The relationship of the economic system and consumer choice 
and b ehavior. 


5.1 Under what conditions does the principle "caveat emptor" 
operate in the marketplace? 


5.2 How does supply and demand affect consumer choice? 
5.3 How does competition affect consumer choice? 
5.4 How do monopolies and oligopolies affect consumer choice? 
5.5 How do economic conditions affect the market? 
e.g. inflation 
5.6 When is there a misuse of economic power? 
World economics and the consumer. 


6.1 How does the world economy affect consumer choice and 
behavior? 
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V - CONSUMER AND THE ENVIRONMENT 


What is "environment"? 


- air, water, land 


- space 


Sights, sounds, odours 


"Quality" characteristics. 
How are humans and the environment interdependent? 


- food, clothing, shelter 
- leisure 


— other 
How is the environment affected by consumption? 


- individuals and waste 
- local sources of waste 


- global implications 
How is the environment affected by production? 


- by-products 
- resources, renewable and non-renewable 
- technological effects 


- marketing effects 
How are consumers in Canada dependent on energy? 


— uses of energy individually, locally, nationally 
- conventional sources of energy 
- alternative forms of energy 


- energy by-products 
When and how can consumers conserve? 


- goods and services 
- housing 

—- waste 

- energy 


- transportation 
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APPENDIX B 


GLOSSARY OF TERMS 


BANK - A place for the safekeeping of money, and for lending and issuing 
money. 


BARTER SYSTEM - A system of trading one item of service for another, rather 
than paying money for it. 


BORROWER - A person who goes into debt to buy goods and services. 


BOYCOTT - An organized effort on the part of consumers not to buy a particular 
good or service and to urge others not to do so. 


BUDGET - A plan for spending estimated income. 


CAPITAL, CAPITAL GOODS - All goods, such as factory buildings, machinery and 
tools, used to produce other goods (consumer goods). 


CHOICE - To make a selection from among alternatives, revealing one's prefe- 
rences. 


COMPETITION - The efforts of two or more persons or firms producing the same 
goods or services to obtain business which others want; rivalry. 


CONSPICUOUS CONSUMPTION - The buying of goods or services to attract attention’ 
or to gain or maintain social positian. 


CONSUME - The using of goods and services in order to satisfy needs and wants. 
CONSUMER - Someone who uses goods or services. 
CONSUMPTION - The use of goods and services by consumers. 
COST - An outlay or expenditure of money, time, labor, inconvenience, etc. 
The true cost of producing a good or service is not necessarily the 


money paid but is the total amount of satisfaction foregone. 


DECISION-MAKING - Processes of choosing from amongst alternatives, including 
inquiry, valuing and action. 


DEFLATION - A period of falling prices, low production and unemployment. 


DEMAND - The amount of goods or services that consumers will wish to buy at 
different prices at a given moment in time. 


DEPRESSION - A severe drop in economic activity with very high unemployment 
and little production or investment. 


DIVISION OF LABOR - An arrangement in which individuals specialize in certain 


tasks or jobs in order to more efficiently produce goods and services 
with a given amount of resources. 
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ECONOMICS - The study of how scarce resources are allocated to produce goods 
and services to satisfy the needs and wants of a society. 


BCOSYSTEM - The vast system or network which relates living organisms to their 
environment and to each other. Man is necessarilysoup-a. part iof 
his ecosystem. 


ECONOMIC SYSTEM - A network of relations designed to use resources (both natu- 
ral and human) in order to produce and distribute goods and servi- 
ces to fulfill the needs and wants of members of a society. 


EARN - To receive benefits in return for goods or services produced. 


EFFICIENCY - The ability to best use resources to produce desired goods and 
services with minimum loss of time, energy, labor, etc. 


ENVIRONMENT - The natural, man-made and socio-cultural surroundings. 
EXPECTATIONS - The anticipated fulfillment of wants. 


EXTERNAL COSTS - Those costs which are not adequately taken into account by 
the price of a good or service. For instance, pollution is a cost 
(harming the natural environment and consequently, ourselves and 
future generations) which is not pLoperly taken into vaeccount. by 
producers or consumers. 


EXPORT —- To send something of value out of one area or country for sale or use 
in another area or country. 


FULL EMPLOYMENT - A situation in which almost everyone willing and able to 
work is employed. 


GOODS - Tangible products which have value inasmuch as they satisfy the needs 
and wants of consumers. 


GROSS NATIONAL PRODUCT (G.N.P.) - The value of all goods and services produced 
within an economy during a given period of time. 


HOARDING - Accumulating and storing up extra amounts of goods. 


INCOME - The monetary or other material benefits received in return for the 
production of goods and services. 


INFLATION - A general rise in the price level of goods and services, and a 
drop in the amount of goods and servicds that a unit of money can 
buy. 


INTERDEPENDENCE — As individual consumers are members of a family, community 
and society, they exist in interdependence with other consumers. 
There is a mutual dependence between people in their role as con- 
sumers which involves many rights and responsibilities. There 
also exists an interdependence between consumers and their physical 
environment. 
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INVEST - To use money to buy something for the purpose of making a profit or 
income. 


INTEREST - The cost of borrowing money. 
LABOR - Mental or physical effort which produces goods or services. 


LAND - In economic terms, natural resources, including earth, minerals and 
forests. 


LOAN - That which someone allows another to use. 


MONEY - Anything which is generally acceptable in exchange for goods and ser- 
vices e.g. paper bills, coins, cheques. 


MONOPOLY - Control or a product by one seller. 


NEEDS - Those things which are necessary for survival. These basically inc- 
lude food, water, air, clothing and shelter. 


NON-DISPOSABLES - Goods that cannot be disposed of, including cans and plastics. 
OLIGOPOLY = Control of a product’ by a few sellers. 


POLLUTION - To damage or destroy the purity of the environment, including land, 
water and air. 


PRICE - The value of a good or service in money terms. 
PROFIT - Gain from a business enterprise; what remains from total revenues 
after all production costs have been paid. In general terms, profit 


is income less expenses. 


QUALITY OF LIFE - The economic, socio-cultural and political well-being of 
citizens. 


RECYCLE - To reuse an item after it is old or worn. 
RESOURCES - Those factors (land, labor and capital) which may be used in the 
production of goods and services but which may also have benefits 


in themselves (such as lake, forest). 


RETAILER - One who sells directly to consumers the goods that have been pro- 
GmGecds, 


SAVING - The portion of current income that is not paid out in taxes or in 
the purchase of consumer goods. 


SAVINGS - The total accumulation over a period of time of one's financial 
assets. 


SCARCITY - The fact that resources are limited while human needs and wants 
are perhaps unlimited; the basic economic problem. 
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SERVICES - An intangible activity provided to consumers. An example would 
be- a haircum, 


SHORTAGES - The result of more goods being demanded than are being supplied. 


STRIKE - A general stopping of work in order to force an employer to agree to 
the demands of workers. 


SUPPLY - The quantities of a good or service which sellers are Wald Al ays? axe 
make available for sale at different prices at a given moment in 
time. 

TAXES - Payments collected from citizens for the support of governments. Go- 
vernments use these payments to provide important public services, 
such as education, health, the building of roads and many others. 

TRADE-OFFS (OPPORTUNITY COST) - The weighing of costs and benefits in the pro- 
cess of choosing one alternative over another. An example might be 
government choosing either to attempt to increase employment or to 
fight inflation. 

UNION - A group of workers joined together to promote their interests. 

VALUE - The real worth of something. 

VALUES - What a person prizes and cherishes. 


VALUING - The process of examining and clarifying one's values and acting upon 
whem, 


WANTS - Goods and services which people desire but which are not necessarily 
SSACiewedl alee Sie aaeil 


WASTE - To make poor use of or spend uselessly. Consumers should be particu- 
larly concerned about the waste of non-renewable resources. 


WELFARE PAYMENT - A payment or gift from government to a needy citizen. 
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